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Abstract

This study examines the methodological shift that has taken place in
contemporary linguistic inquiry, particularly the transition from closed
structural approaches to pragmatic perspectives that foreground context,
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intentionality, and communicative function. It investigates the evolving
relationship between the author and the reader through the lens of
pragmatics, positioning this relationship as a central axis for reassessing
the concept of poetic modernity. The study emphasizes the pivotal role of
context and speaker intention in the construction of meaning, arguing that
literary texts cannot be fully understood in isolation from their situational

and communicative frameworks.

Furthermore, the research highlights the deep roots of pragmatic thought
within the Arab critical heritage, demonstrating that many of its core
principles were implicitly present despite differences in terminology and
theoretical formulation. It ultimately contends that the authority to judge
the modernity of a poem does not reside solely with the author, but rather
emerges from an interactive space shaped by both authorial intention and
the reader’s horizon of expectations. Through this dialogic relationship,
the text is reconstituted as a dynamic communicative act rather than a
closed aesthetic entity. The study thus affirms the value of a pragmatic
approach in literary analysis, viewing it as a comprehensive framework that
reconciles textual structure with communicative purpose and renews the

interpretive potential of literary discourse.

Keywords: Interpretation — Reader — Pragmatics — Creativity — Poem.
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Abstract

This study examines the semiotics of argumentative discourse and
the representation of Ameli identity in Al-Muraja‘at by Sayyid Abd al-
Husayn Sharaf al-Din. It approaches the book not merely as a doctrinal
or theological text, but as a structured dialogic discourse through which
evidence, documentation, correspondence, and scholarly ethos become
tools for constructing legitimacy and recognition.

Methodologically, the study adopts argumentative semiotics as an
operational framework that analyzes signs within persuasive discourse.
It focuses on the first, third, and fourth reviews as a purposive sample
because they establish the foundational movement of the book: the pact
of debate, the formulation of the central problem, and the first evidence—
based answer. The study distinguishes between the individual ethos
constructed by Sharaf al-Din and Ameli identity as a broader cultural and
scholarly habitus.

The research concludes that Al-Muraja‘at is not only a work of doctrinal
argumentation, but also a symbolic act of intellectual presence. Through
question and answer, citation, textual authority, and dialogic discipline,
the book produces a scholarly self that can be read as an intensified
representation of aspects of the Ameli learned habitus, without reducing
that habitus to one author or one text.

Keywords: argumentative semiotics; argumentative discourse; Ameli
identity; ethos; Al-Muraja‘at; Abd al-Husayn Sharaf al-Din; documentation;
recognition; scholarly habitus.
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Abstract

Education systems around the world are witnessing a significant expansion
in performance evaluation practices. However, this expansion often
reduces education to a limited set of numerical indicators, overlooking the
inherent complexity of the learning process and its interaction with broader
cultural and social contexts. A notable paradox emerges as international
assessments such as PISA and OECD indicators have become global
benchmarks of educational quality, even though many of these measures
primarily capture surface-level knowledge and fail to reflect deeper learning

or individual differences among students.

Within this context, institutional evaluation has gained increasing importance
as a broader framework for understanding the performance of educational
systems. Rather than focusing solely on individual achievement, it extends
to examining the effectiveness of educational institutions, policies, and
learning environments. Likewise, educational performance indicators
provide analytical tools that support policymakers in assessing system

efficiency and guiding quality improvement efforts.

This study aims to deconstruct the theoretical foundations of educational
system evaluation and analyze international discourses surrounding
educational quality. It adopts a critical analytical approach that examines
global assessment models and contemporary educational technologies,
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while integrating principles of active learning philosophy and Merrill’s
instructional design model.

The findings indicate that contemporary evaluation practices tend to
prioritize measurable outputs while overlooking cognitive, social, and
psychological dimensions of learning. Moreover, many prevailing models
fail to incorporate new knowledge within learners’ real-life contexts, which
weakens cumulative knowledge development and limits applied learning.
The study therefore highlights the need to redesign evaluation tools in
ways that reflect the dynamic interaction between teacher, learner, content,
and learning environment.

This paper contributes to the field by proposing an integrated conceptual
framework for educational system evaluation that combines quantitative
measurement with qualitative analysis, acknowledges individual differences
among learners, and strengthens the relationship between evaluation
practices and the broader goal of improving the quality of education. Such
an approach may open new pathways for rethinking educational policies at
both national and international levels.

Keywords: Educational System, Evaluation, Institutional Evaluation,
Quality of Education, Educational Governance, Educational Accountability,

Large-Scale Assessment, Individual Differences in Learning.
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Abstract

This study aims to examine Alexander the Great’s siege of the city of Tyre
in 332 BCE as a pivotal event in ancient history that combined political
conflict with military confrontation. The research explores the historical and
strategic dimensions of this siege through an analytical and methodological
reading that highlights the interaction between political and military forces
during that period. It also seeks to explain Tyre’s refusal to submit to
Alexander, along with its political and economic motivations, in contrast to
Alexander’s expansionist vision aimed at unifying East and West under his
authority.

The study adopts the analytical historical method, based on a close reading
of ancient sources and modern references, in order to uncover the nature
of the relationship between the conquering leader and the independent
cities of the Near East. It concludes that the siege of Tyre was not merely
a military battle, but rather a political and strategic conflict that reflects
Alexander’s worldview and the position of Tyre within his imperial project.

Keywords: Alexander the Great, Tyre, military siege, expansionist policy,
political and military conflict, ancient history, Phoenicians, analytical
historical method.
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Abstract
This study demonstrates that grammatical gender assignment in Arabic
figurative masculinity and femininity cannot be reduced to formal grammatical
rules that merely allow both masculine and feminine usage. Rather, it

constitutes a deeply rooted semantic and cultural phenomenon shaped

by linguistic usage and collective linguistic taste. Through an analysis of
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Qur’anic evidence and Abbasid nature poetry—particularly the Diwan of
Ibn al-Mu‘tazz—the study shows that the choice of grammatical gender
is closely linked to symbolism, connotation, and expressive context. Many
lexical items have acquired a stable figurative gender that has become an
integral part of their semantic identity. The study further reveals that poetry
employs figurative masculinity and femininity as effective rhetorical devices
for constructing aesthetic imagery and intensifying meaning. It concludes
by emphasizing the need for an integrative approach that brings together
grammar, semantics, and culture, enabling a deeper understanding of

Arabic as an expressive system reflecting the Arab worldview.

Keywords: Figurative masculinity and femininity, grammatical gender,
linguistic semantics, pragmatic usage, cultural symbolism, the Qur’an, Ibn

al-Mu‘tazz.
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Résumé

Cette étude vise a analyser le réle de I’administration éducative dans la
réalisation de la satisfaction professionnelle des enseignants, a travers une
étude de terrain basée sur I’approche descriptive analytique. L’échantillon
de I’étude est composé de (300) enseignants et enseignantes choisis de
maniére aléatoire. Le questionnaire a été utilise comme outil principal de
collecte des données et comprend deux axes principaux : les pratiques de
I’administration éducative et la satisfaction professionnelle des enseignants.
La validité et la fiabilité de I’outil ont été vérifiées a I’aide du coefficient
Alpha de Cronbach.

Les résultats ont montré que le niveau des pratiques de I’administration
éducative varie entre moyen et élevé, tandis que le niveau de satisfaction
professionnelle des enseignants est moyen. Les résultats ont également
révélé I’existence d’une corrélation positive statistiquement significative
entre les pratiques de I’administration éducative et le niveau de satisfaction
professionnelle des enseignants. L’étude conclut que [|’amélioration
des pratiques administratives, notamment le soutien professionnel, la
participation a la prise de décision et la motivation, contribue a accroitre
la satisfaction professionnelle des enseignants. Enfin, I’étude propose
plusieurs recommandations visant a améliorer I’administration éducative et
I’environnement de travail scolaire.

Mots—clés : Administration éducative, satisfaction professionnelle,
enseignants, leadership scolaire, environnement éducatif.
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Frontiéres en mouvement:stratégies de dépassement, liminalité
et reconfigurations identitaires dans les biographies de lecteurs

plurilingues
Cas d’étudiants libanais en master de littérature francgaise
Lall) i) A Lseh) JR&3 5ale)y Adlivadllly agant) Solas ciliaglin :ASatal) agant)
) sl Gaiaia ofial
o) Q) (B el Alaye (B il Audhal Alla A
Dr. Hala Abou Zaki

ZSRD IR
2026 /3/30 Jgdd o)l 2026 /2 /25 Do) gl

Résumé

Dans un contexte marqué par la mondialisation et la circulation accrue des
langues, le Liban constitue un terrain privilégié pour I’étude des parcours de
lecteurs en situation plurilingue. Cet article s’appuie sur des biographies de
lecteurs rédigées par des étudiants libanais en master de littérature fran—
caise. Ces récits retracent des trajectoires fagonnées dés I’enfance par des
frontiéres linguistiques imbriquées — arabe en situation de diglossie, francais
institutionnel, anglais omniprésent — et par I’expérience de I’«entre—deuxy,
congue comme un espace de liminalité. Mobilisant les notions d’habitus lin—
guistique, d’identité narrative, de liminalité et de représentations linguistiques,
I’étude analyse la lecture en langue seconde comme un lieu de négociation et

de reconfiguration identitaire.
Mots-clés

frontiéres symboliques — liminalité — lecteurs plurilingues — identité narrative

— représentations linguistiques
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INTRODUCTION

Dans un monde marqué par la mondialisation et par une mobilité
accrue des personnes et des savoirs, les langues circulent, se croisent et
redessinent en permanence les frontiéres culturelles et identitaires. Le Liban
se caractérise par une pluralité linguistique institutionnalisée, ou I’arabe
en situation de diglossie coexiste avec le frangais, historiquement lié au
systeme éducatif, et avec I’anglais, de plus en plus présent dans les usages
sociaux et professionnels. Ce contexte plurilingue complexe constitue un
terrain privilégié pour observer la construction du sujet lecteur, pris dans des

rapports de langues hiérarchisés et symboliquement marqués.

La lecture y apparait non seulement comme une pratique scolaire ou
culturelle, mais comme une expérience profondément située, traversée par
des héritages familiaux, des contraintes institutionnelles et des tensions
identitaires. Dans le cadre d’un séminaire de master en littérature francaise,
des étudiants libanais ont été amenés a rédiger leurs biographies de lecteurs,
retragant leur parcours de lecture depuis I’enfance jusqu’a I’université. Ces
récits font émerger des expériences précoces marquées par des frontieres
linguistiques entre-mélées, mais aussi par le vécu d’un «entre-deuxy,
entendu comme un espace de passage, de négociation et de transformation
identitaire.
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Cette recherche s’inscrit ainsi dans le champ de la sociolinguistique et de la
didactique de la littérature, domaines qui accordent une attention croissante
aux recits biographiques comme lieux d’élaboration du sens, de construction
identitaire et de formation. L’approche biographique, telle que la définit
Delory-Momberger (2009), vise a donner forme a I’expérience dispersee
et permet d’analyser la maniére dont un sujet plurilingue articule pratiques
langagiéres, expériences lectorales et appartenances culturelles. «En tant
qwensemble construit des représentations que bindividu se fait de
sa propre vie et de son histoire, la biographie est ainsi devenue une
composante et un horizon du champ de la formation » selon I’auteure.
Elle permet la «compréhension des processus de transformation de soi
en formation.» (2009, p.103).

Dans le champ de la didactique de la lecture, Rouxel (2004) rappelle que
lire, c’est se lire, soulignant que la lecture littéraire engage le sujet dans un
processus d’auto—compréhension et de réflexivité. Canvat (2007), quant a
lui, invite a réhabiliter la lecture ordinaire et personnelle, souvent marginalisée
dans les discours académiques, mais centrale dans la construction du
rapport au texte. Bemporad (2012, p 36) affirme que la lecture plurilingue

encourage I’apprentissage d’une langue et vice versa :

« Pratiques de lecture et trajectoire drapprentissage de la langue
parfois se confondent et souvent se stimulent réciproquement:plus on
lit, plus on apprend la langue et plus on apprend la langue plus on peut
avoir accés aux livres ».

A partir de ces constats, cette étude interroge les biographies lectorales
d’étudiants libanais comme des espaces de construction d’une identité
plurilingue. Elle s’intéresse a la continuité, parfois antagoniste, entre les
apprentissages précoces — arabe familial, frangais scolaire, anglais social-
et les pratiques adultes de lecture littéraire. Cette stratification des langues
contribue a ce que Todorov (1989) appelle «les frontiéres invisibles de
I’identité» (Nous et les autres, p. 78).
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Dés lors, une question se pose:en quoi les biographies lectorales
d’étudiants libanais révélent-elles des processus singuliers de
franchissement, de négociation et de reconfiguration des frontiéres
linguistiques, symboliques et identitaires dans un environnement

plurilingue instable et en mutation ?

Cette problématique nous conduit a émettre les hypothéses suivantes :

e Les premiéres lectures en langue maternelle et en langue seconde
faconnent durablement I’identité lectorale, orientant les préférences

esthétiques et les choix d’ceuvres en L1 ou en L2.

e La lecture littéraire et [I’écriture biographique constituent des
espaces liminaires ou se recomposent les identités linguistiques et
culturelles, permettant le dépassement de frontieres symboliques et

la réinterprétation du vécu.

e Les limites vécues entre les langues héritées, les langues de
scolarisation ou de socialisation influencent la maniére dont les
étudiants se représentent leur propre rapport aux textes et agissent

sur leurs pratiques de lecture.

Afin d’analyser ces processus, cette étude s’appuie sur un ensemble
de repéres théoriques issus de la sociolinguistique et de la didactique des
langues. Elle mobilise notamment les notions de biographies langagiéres et
lectorales, d’identité narrative et de lecteur subjectif, de liminalité et d’entre—
deux, ainsi que de plurilinguisme et de représentations linguistiques, largement
présentes dans les travaux contemporains du domaine. Dans un second
temps, nous analysons les biographies lectorales des étudiants a la lumiére
de ces cadres conceptuels. Enfin, nous discutons les résultats afin d’en
dégager les principaux apports scientifiques, tant pour la compréhension des
parcours de lecture en contexte plurilingue que pour la réflexion didactique
sur I’appropriation de la lecture littéraire en langue seconde.
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I-Repéres théoriques
1. Les biographies lectorales : espaces de construction identitaire
1.1. Biographies langagiéres et lectorales:fondements théoriques

Les biographies langagieres émergent dans le sillage des travaux du
Conseil de I’Europe et du Cadre européen commun de référence pour
les langues (CECR, 2001), avant d’étre développées dans I’espace
francophone par Molinié (2006) et Perregaux et al. (2003). Elles occupent
aujourd’hui une place centrale dans les recherches sociolinguistiques, en
ce qu’elles permettent d’accéder a la dimension subjective des parcours

d’apprentissage.

Muriel Molinié (2006) definit la biographie langagiére comme un récit centré
sur les langues, donnant accés a la complexité des trajectoires linguistiques,
traversées par des affects, des tensions et des représentations. Bertrand
Py insiste sur leur dimension processuelle: «La biographie langagiére
constitue un processus de reconstruction permanente des rapports
aux langues, non une simple chronologie» (Py, 2000, AILE, n°12, p.
97). Le récit ne restitue donc pas un passé stable ; il reconfigure des
expériences, révélant les rapports symboliques que le sujet entretient avec

ses langues dans des contextes familiaux, scolaires et sociaux différenciés.

Dans la méme perspective, Delory—Momberger souligne que I’approche
biographique vise a saisir «le sujet en train de se fairey, a travers I’opération
narrative par laquelle il organise une expérience fondamentalement
fragmentée et lui confére cohérence et continuité (2019, p. 47-51). Le récit
biographique apparait ainsi comme une activité de configuration du vécu.

Transposée au champ de la lecture, cette démarche donne lieu a
I’autobiographie de lecteur. Rouxel montre que cette pratique engage la

totalité du sujet, dans ses dimensions affectives, culturelles et identitaires :

«La pratique de l’autobiographie de lecteur est fort heureusement

souvent riche d’enseignements pour les sujets lecteurs en formation.
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En faisant advenir a la conscience une image de soi-méme, elle
constitue bien souvent le geste fondateur d’une identité de lecteur en
train de se construire ou de s’affirmer, (Rouxel, 2004, p. 141).

Bemporad (2019, p. 125-138) confirme que cette écriture mobilise les
émotions, les résistances, les appartenances culturelles et linguistiques du
sujet, révélant son positionnement socioculturel face aux valeurs et aux

jugements associés a la lecture.

La biographie lectorale ne se réduit donc ni a un inventaire de lectures ni a
une restitution descriptive. Elle constitue un espace de subjectivation ou le
lecteur met en récit les seuils, les passages, les blocages et les découvertes
qui ont fagonné son rapport aux textes et aux langues.

1.2. Frontiéres symboliques, habitus lectoral et Iégitimité des langues

La notion de frontiére, initialement géopolitique, s’est élargie aux dimensions
culturelles et subjectives. Michel Foucher (2016) rappelle qu’elle n’est pas
seulement ligne de séparation, mais «marqueur symboliquey et espace de
relation. Pensée dynamiquement, elle permet de dépasser les oppositions
binaires (Iecture scolaire/ lecture personnelle, arabe/ francais, plaisir/

contrainte) pour envisager des zones d’articulation.

Dans les contextes plurilingues, ces frontiéres sont souvent intériorisées
sous forme de hiérarchies culturelles. Pierre Bourdieu (1979) a montré que
les pratiques culturelles fonctionnent comme instruments de distinction,
établissant une hiérarchie entre culture légitime et formes jugées moins
nobles. Michele Lamont (1992) prolonge cette analyse en définissant les
«frontiéres symboliques» comme des mécanismes de catégorisation et de
différenciation sociale.

Ces distinctions s’inscrivent durablement dans I’habitus, entendu comme
systtme de dispositions incorporées (Bourdieu, 1980). L habitus lectoral
se construit précocement, au croisement des socialisations familiales et

scolaires. Ricceur rejoint cette idée lorsqu’il souligne que I’habitude produit
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une seédimentation constitutive du caractére:«chaque habitude ainsi
contractée, acquise et devenue disposition durable, constitue un trait
— un trait de caractére, précisément —, c’est-a-dire un signe distinctif
a quoi on reconnait une personney, car «la personne se reconnait a ses
dispositions» (Ricceur, 1990, p. 146-147).

Dans les contextes bi—plurilingues, ces frontieres symboliques se doublent
de représentations hiérarchisées des langues. Castellotti et Moore (2002 ;
2008, p. 15) rappellent que les langues ne sont jamais apprises comme des
systemes neutres:elles sont investies de valeurs et de statuts socialement
construits. Les biographies lectorales mettent ainsi au jour I’intériorisation
— parfois conflictuelle — de ces hiérarchies linguistiques, mais aussi les
stratégies de contournement et de réappropriation développées par les
sujets.

2. Identité narrative et lecture:se construire par le récit
2.1. Lire et se dire:la lecture comme expérience esthétique située

Le lecteur ne peut étre congu comme une entité abstraite. Il est un
sujet socialement situé¢ (Lahire, 2004), inscrit dans des pratiques, des
appartenances et des contextes. Le lecteur plurilingue construit son rapport
au texte a I’intersection de plusieurs systémes symboliques, ce que Ludi

(2018) qualifie de «littératies frontalieresy.

Par ailleurs, la lecture littéraire constitue une expérience esthétique,
historiquement et socialement située. Hans Robert Jauss, dans son
esthétique de la réception, montre que le sens d’une ceuvre ne réside pas
uniquement dans le texte, mais dans la rencontre entre I’ceuvre et son

lecteur, a travers ce qu’il nomme I’ «horizon d’attente» (Jauss, 1978).

Cet horizon d’attente correspond a I’ensemble des normes, références
culturelles, expériences antérieures et cadres interprétatifs dont dispose le
lecteur a un moment donné. La lecture devient ainsi un processus dynamique:

le texte peut confirmer, déplacer ou rompre cet horizon.
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De méme, la didactique de la littérature insiste sur la dimension subjective
de I’acte de lire. Rouxel rappelle que la lecture engage «I’activité du sujet
dans sa singularité, ses affects, ses valeurs, son rapport au mondey
(2004, p. 2). Elle constitue un lieu de reconnaissance et de transformation
de soi.

Canvat (2007, p. 63) et Detrez (2002) montrent par ailleurs que les lectures
ordinaires, souvent marginalisées par I’institution, structurent durablement
I’identité lectorale. «La lecture quotidienne, non institutionnalisée,
constitue pourtant le socle des expériences lectorales les plus
signifiantes» (Canvat, 2007, p. 63). Les lectures d’enfance, choisies ou

affectives, participent ainsi a la formation d’un rapport singulier au texte.
2.2. ldentité narrative:mémeté, ipséité et compréhension de soi

L’écriture biographique engage un processus herméneutique que Paul
Ricceur conceptualise sous la notion d’identité narrative. L’identité ne
se réduit ni a une permanence immobile ni a une simple succession
d’événements:elle se construit dans le récit que le sujet fait de lui-méme.
«L’identité narrative est celle que le sujet se reconnait a travers le récit

qu’il fait de sa propre vie» (Ricceur, 1990, p. 141).

Ricceur distingue deux poles:la mémeté (idem), renvoyant a la permanence
des traits, et Iipséité (ipse), liée a la capacité du sujet a se promettre, a
se projeter et a se reconnaitre dans le temps. L’identité narrative articule
ces deux dimensions:elle assure la continuité du soi tout en intégrant le

changement.

Dans les biographies lectorales, les sujets sélectionnent certains épisodes
— premiéres lectures, ruptures, découvertes — et les configurent en
une intrigue signifiante. Ce travail narratif transforme I’expérience vécue
en expérience comprise. Ricceur précise :«Se comprendre, c’est se
comprendre devant le texte et recevoir de lui les conditions d’un soi

autre que le moi qui vient a la lecture» (1986, p. 31).
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Ainsi, la lecture et I’écriture biographique deviennent des meédiations
de la compréhension de soi. La théorie des trois moments de la mimesis
approfondit ce processus. Ricceur distingue Mimesis | ou la préfiguration,
correspondant aux cadres culturels et aux expériences préalables ; Mimesis
Il | la configuration, c’est-a—dire la mise en intrigue ; et Mimesis lll, la
refiguration, lorsque le récit transforme la compréhension du sujet. «Par le
récit, I’expérience est configurée, puis refigurée dans la conscience du

sujet qui la regoit ou la produit» (Ricceur, 1983, p. 8).

Dans les biographies lectorales, la préfiguration renvoie aux expériences de
lecture inscrites dans des contextes plurilingues ; la configuration correspond
a I’acte d’écriture ; la refiguration apparait lorsque le sujet relit son parcours
et en reformule le sens. L’écriture agit ainsi comme outil de transformation

identitaire.

3. Liminalité et entre—deux:dynamiques de passage chez le lecteur

plurilingue

La liminalité, introduite par Victor Turner (1969), désigne une phase
intermédiaire des rites de passage:le sujet n’appartient plus a un état ancien
sans étre pleinement intégré a un état nouveau. Cette condition liminale
ne constitue pas seulement un moment transitoire ; elle peut produire une

transformation durable du rapport au monde.

Transposée aux parcours lectoraux plurilingues, la liminalité éclaire la
situation de sujets situés entre langues, entre lectures prescrites et lectures
choisies, entre héritage familial et Iégitimité scolaire. La lecture devient un
espace de transition ou s’élaborent des positions identitaires instables mais

fécondes.

La notion d’«entre-deuxy», développée par Daniel Sibony, approfondit
cette perspective. «L’entre—deux n’est pas une absence d’identité, mais
le lieu méme ou I’identité se travaille» (Sibony, 1991, p. 23). Loin d’étre
un manque, il constitue un espace dynamique de création et d’invention

de soi. «C’est dans I’entre-deux que le sujet peut inventer sa propre
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trajectoirey (Sibony, 1991, p. 2).

Dans cette perspective, la condition plurilingue n’est pas seulement
tension ou hésitation:elle devient lieu de travail identitaire. La liminalité
permet précisément de penser le franchissement de frontieres symboliques
et esthétiques dans I’acte de lire. Le passage d’une langue a une autre,
d’un registre légitime a une lecture ordinaire, d’un canon scolaire a une
exploration personnelle, constitue autant de déplacements ou le sujet
redéfinit sa position. L’espace liminal n’abolit pas les frontiéres ; il en fait

des zones de négociation.
4. Le plurilinguisme libanais:cadre sociolinguistique structurant

Le contexte libanais constitue un cadre déterminant pour comprendre ces
dynamiques. L’histoire linguistique du pays (Abou, 1962 ; Naaman, 1979
; Assaf Khoury, 1998 ; Leclerc, 2012) montre la coexistence durable de
I’arabe — classique et dialectal — avec le frangais et I’anglais. Gueunier
(1993, p. 167) décrit le Liban comme une société multilingue, marquée
par la mobilit¢ et le contact constant des langues, phénoméne analysé
également par Abou (1981).

Le plurilinguisme libanais ne releve pas d’une simple juxtaposition.
Selim Abou souligne qu’il s’agit d’un plurilinguisme hiérarchisé:«Le
bilinguisme libanais ne repose pas sur une simple coexistence
linguistique, mais sur une distribution inégale des fonctions et des
valeurs symboliques des langues» (Abou, 1962, p. 78).

L’arabe apparait fréquemment comme langue de socialisation premiere ;
le frangais comme langue de légitimité scolaire et littéraire ; I’anglais comme
langue d’ouverture internationale. Ces hiérarchies influencent les trajectoires

lectorales et les représentations associées aux textes.

Castellotti et Moore (2008, p. 15) rappellent que les langues sont investies
de valeurs socialement construites. Ces représentations orientent les

préférences esthétiques, les choix universitaires et les pratiques de lecture.
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Ce plurilinguisme constitue également une ressource. Grosjean affirme
que «le bilingue n’est pas deux monolingues en un, mais un sujet doté
d’un répertoire linguistique intégré» (2010, p. 25). Cette intégration se
manifeste dans des pratiques hybrides:relectures, passages d’une langue a
I’autre, circulations génériques. Le lecteur plurilingue se construit ainsi dans
la mobilité et la négociation permanente.

Dans ce contexte, la lecture devient un espace privilégié de mise en dialogue
des langues et des cultures. Elle cristallise les tensions hiérarchiques, mais

ouvre aussi des possibilités de reconfiguration identitaire.
ll- Analyse des biographies langagiéres et lectorales
2.1 Corpus et démarche méthodologique

Le corpus de cette étude est constitué de sept biographies lectorales
rédigées par des étudiants libanais inscrits en master de littérature francgaise.
Ces textes ont été produits dans le cadre d’un séminaire universitaire
consacré aux biographies langagiéres et a la lecture littéraire en contexte
plurilingue. Sachant que notre étude ne peut prétendre a I’exhaustivité, il est
important d’analyser ces biographies langagiéres et lectorales afin d’identifier
leur impact sur la construction de I’identité d’un lecteur plurilingue. De ce
fait, I’écriture biographique a été proposée comme un dispositif réflexif,
invitant les étudiants en formation a retracer leur parcours de lecture depuis

I’enfance jusqu’a leurs pratiques universitaires actuelles.

Les biographies recueillies relévent d’une écriture semi-libre ou j’ai invité
mes sept étudiantes a réfléchir a la fois a leurs biographies de lecteurs et
a leur identité plurilingue. Pour ce faire, j’ai proposé une série de questions
favorisant la mise en récit de I’expérience lectorale :

Comment avez-vous appris a lire et quels souvenirs importants (positifs ou

négatifs) gardez-vous de vos premiéres expériences de lecture ?

Quels types de textes lisez—vous habituellement, dans quelles langues, et
pour quelles raisons ?
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Parlez d’une lecture récente qui vous a marqué(e):quelle impression en

avez-vous tirée ?

Quels ont été vos contacts avec la littérature dans votre langue maternelle

et en langue étrangére ? Donnez un exemple significatif.

Avez-vous une ou plusieurs ceuvres préférées ? Quelles sont leurs
caractéristiques et dans quelles circonstances les avez—-vous découvertes

et appréciées ?

Les étudiantes vont répondre en choisissant I’ordre qu’elles veulent mais
sous forme d’un texte narratif. Ce choix méthodologique s’inscrit dans une
approche qualitative et interprétative, qui considére le récit non comme un
simple témoignage, mais comme un espace de construction du sens et de
I’identité.

L’analyse repose sur une lecture thématique et analytique des textes en
mobilisant les approches sociolinguistique, herméneutique et didactique du
récit. Elle s’attache a repérer les moments charniéres des parcours lectoraux
ainsi que les passages entre langues et registres de légitimité culturelle. Ces
moments sont appréhendés comme des seuils lectoraux, entendus comme
des points de rupture, de résistance ou de transformation dans le rapport a

la lecture.

Les biographies sont ainsi analysées a la lumiere des notions d’identité
narrative, de liminalit¢ et de frontieres symboliques, afin de mettre en
évidence les dynamiques de reconfiguration identitaire a I’ceuvre dans les

pratiques de lecture en contexte plurilingue.
2.2 Analyse interprétative approfondie des biographies lectorales

2.2.1 Socialisation lectorale et expériences fondatrices: la préfiguration

du rapport au texte

L’analyse des biographies lectorales montre que I’entrée dans la lecture
s’inscrit d’emblée dans des cadres de socialisation familiale et scolaire qui
orientent durablement le rapport aux langues et aux textes. Ces expériences
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premieres relévent de ce que Ricceur (1990) désigne comme la mimésis |,
c’est—-a—-dire un monde préconfiguré d’actions, de normes et de valeurs a

partir duquel le sujet construit son rapport au sens.

Chez Maya, I’apprentissage de la lecture est décrit comme une expérience
progressive et accompagnée, marquée par une meédiation affective forte «Je
me revois, assise a coté de ma mére, avec un livre d’images entre les
mains. Elle m’aidait a déchiffrer les mots ». Elle évoque le moment ou «les
lettres sont devenues des sons, les sons des syllabes, et les syllabes des
motsy, qu’elle associe au «début d’un voyage fabuleux». Cette métaphore
du passage traduit une représentation de la lecture comme expérience
fondatrice et émancipatrice. La lecture s’inscrit ici dans un espace de
sécurité symbolique, favorisant I’incorporation d’un habitus lectoral positif
au sens de Bourdieu (1982). De sa part, Rita associe sa premiére lecture
en langue maternelle & la présence de sa mére “A 4 ans, jpai appris a lire
I>arabe avec ma mére. Elle prenait le livre de lecture, s’asseyait a coté de
moi et commencait a lire les mots un a uny. Quant a viviane, elle acquiert
I’habitude de chercher les mots difficiles dans le dictionnaire grace a ses
parents exigeants et elle la transmet a ses enfants « Aprés mon mariage,
j’ai eu trois enfants et j’ai tenu a leur transmettre les mémes habitudes. Je
les ai encouragés dés leur plus jeune age a lire, explorer et s’intéresser aux

livres, tout comme ma mére I’avait fait pour moi ».

D’ailleurs, les travaux de Hommel & Lavielle (2023) sur la lecture et
I’age adulte montrent que les premiéres lectures «colorent durablement
les pratiques ultérieures» (p 5). Dans la méme perspective, Lahire (2019)
affirme que la famille joue un réle central dans la construction du rapport a la
lecture, avec des parents lecteurs qui apprennent a leurs enfants les lettres
et les mots, qui leur lisent des histoires ou les emménent a la bibliothéque.
Le rapport a la lecture reste donc marquée par la figure tutélaire du pére ou

de la meére.
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Chez Céline et Viviane, la lecture est intégrée treés t6t comme pratique
légitime et valorisée. Céline relie explicitement ses réussites scolaires a un
environnement familial stimulant:j’ai participé a un concours de lecture [...]
grace a mes lectures sans cesse a la maisony. Viviane évoque quant a elle
une discipline éducative forte:«seule la lecture ou I’étude était autoriséey.
Dans ces parcours, la lecture devient un capital symbolique, un marqueur

d’excellence et d’ascension sociale.

Nous constatons alors que les premiéres expériences de lecture fagonnent
durablement I’identité lectorale, mais selon des modalités contrastées,

dépendantes des médiations affectives et symboliques.

2.2.2 Lecture imposée, lecture choisie et mise en crise de I’identité

lectorale

L’analyse des témoignages révéle une tension structurelle entre deux
modes de réception, que Francois de Singly (1989) identifie comme une
dualité fondamentale entre les dimensions intime et publique de la pratique.
D’une part, la «lecture-librey, régie par les appétences personnelles, «doit
permettre a chacun de se trouver soi-méme par le détour magique
de I'imaginaire» (p. 88). D>autre part, la «lecture—contrainte», soumise a
des prescriptions externes, vise essentiellement «la formation de la valeur

scolaire» (p. 89).

Cette distinction sociologique trouve un écho conceptuel dans la mimésis
Il de Paul Ricceur (1983). En effet, c’est dans I’espace de la lecture choisie
que s’opére véritablement la «mise en intrigue» de I’expérience vécue:le
sujet lecteur ne se contente pas de décoder un texte imposé, il configure son
propre récit biographique a travers I’ceuvre. La ou la lecture institutionnalisée
peut parfois figer le sens, la lecture libre active cette médiation narrative
(Ia mimesis II) par laquelle I’étudiante, a I’instar de Céline, réordonne son

expérience du monde et construit son identité de sujet.

A Tinverse, Rita associe I’apprentissage de I’arabe classique & une
expérience normative et contraignante:«a la moindre erreur, elle (ma mére)
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me grondait». La lecture en langue maternelle, identifiée par Rita comme
« lecture contrainte », devient un espace de sanction et de contrdle ; ce qui
influe durablement sur son rapport a la lecture en arabe, comme le montre
I’expression autour d’un livre découvert en langue francaise « il (le livre)
était écrit, en francais, une langue que j’aimais bien ». Elle choisit, alors,
la langue frangaise comme sa langue préférée. Ce contraste confirme que la
langue n’est jamais un simple code, mais un espace affectif et symbolique,
porteur de représentations durables (Castellotti & Moore, 2008).

Quant a Mayfaa, elle exprime explicitement cette rupture entre lecture—
contrainte et lecture—plaisir lorsqu’elle affirme que «Au fil des ans, ma
relation avec la lecture a évolué, allant de la découverte des chefs—
d’ceuvres comme moment de plaisir a la période ou des lectures
obligatoires m’ont été percues comme fardeau plutét que des plaisirs ».
La lecture scolaire ou universitaire imposée fragilise ici le lien affectif au
texte, rejoignant les analyses de Canvat (2007) sur les effets delétéres d’une
lecture réduite a une obligation évaluative. Toutefois, cette rupture n’est pas
définitive:la bibliotheéque devient pour Mayfaa un «refuge dans des mondes

imaginairesy, espace liminal ou la lecture retrouve une fonction réparatrice.

Joanna formule une expérience similaire, en des termes encore plus
radicaux:«je détestais le fait de nous imposer a I’école de lire des livres
ou des textes qui ne m’intéressaient pas du tout. La lecture ne semblait
plus pour moi une passion mais un travail forcé ». Elle ressente une
certaine frustration face a la lecture imposée par I’institution scolaire. Ce
qui Péloigne de cette activité supposée plaisante « Ce sentiment m’a
un temps éloigné des livres ». Cependant, cette crise conduit a une
réappropriation esthétique, lorsqu’elle avoue que « la poésie occupe une
place trés importante dans ma relation avec la langue frangaise ». Elle
investit la poésie comme «espace de libertéy, ou «les mots deviennent
musiquey. Dans cette perspective, la contrainte institutionnelle ne s’efface
pas, mais se transforme en un levier de repositionnement subjectif:le lecteur

tente de transgresser les frontieres imposées par le biais de I’esthétique
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ou de I’imaginaire. Cette activité créatrice permet au sujet, dans son for
intérieur, de réapproprier I’ceuvre pour la plier a son propre usage. A I’instar
d’un interpréte musical, le lecteur «trouve apparemment dans son jeu un
équilibre entre hexécution scrupuleuse de sa partition et la réalisation
de ce quwil cherche confusément a faire avec la musique (Picard, 1986,
p. 89). Cette dialectique entre fidélit¢ au texte et liberté d’interprétation

souligne la capacité du sujet a habiter I’ceuvre de maniére singuliére.

Chez Mira, la lecture imposée agit comme déclencheur positif. La lecture
obligatoire d’un roman arabe provoque un basculement durable:«en classe
d’EB8, notre enseignante d’arabe nous a demandé de lire un roman
d’Emily Nasrallah Ll 3 ga &aa Ly formé de 360 pages a peu preés et
c’est obligatoire de le résumer. J’ai beaucoup apprécié la lecture de
ce livre [...]ma perception envers la lecture a changéy. Cette expérience
montre que la contrainte peut devenir féconde lorsqu’elle rencontre une

ceuvre signifiante et un contexte de réception favorable.

Quant aux lectures choisies, elles se portent majoritairement sur la langue
frangaise, dont le prestige et I’appréciation ressortent nettement des écrits
des étudiants portant sur les pratiques de lecture récentes. Ce choix
témoigne d’un investissement affectif profond et d’un plaisir esthétique
renouvelé au contact d’ceuvres littéraires rédigées dans leur langue de
spécialité. Ce rapport hédonique a la langue est illustré par le témoignage
de Céline, qui souligne I’adéquation entre son statut académique et son
intérét personnel: «je mintéresse a la lecture de romans frangais [...] en
tant qu’étudiante en lettres, j)éprouve un certain plaisir en lisant [...]».
Cette inclination semble puiser sa source dans une continuité biographique,
s’ancrant dans les premiéres expériences scripturales de I’enfance : «En
ce qui concerne mon expérience de lectrice, je pourrais dire que c>était
une expérience remarquable et marquée d>événements positifs. Toute
petite, jpavais un grand nombre de livres a lire. J>aimais la lecturey. La
lecture en langue étrangére n’est alors plus une contrainte didactique, mais

le prolongement d’un habitus lectoral précocement constitué.
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D’aprés cette analyse, nous remarquons que la lecture littéraire et I’écriture
biographique constituent des espaces liminaires ou I’identité lectorale peut
étre fragilisée, puis recomposée.

3. Temporalité, relecture et transformation de soi:la lecture comme

expérience évolutive

Plusieurs biographies mettent en évidence une reconfiguration temporelle
du rapport au texte, révélant une dynamique herméneutique centrale. Maya
évoque la relecture du Petit Prince «avec un regard adultey, soulignant
que certains themes «résonnent encore plus fort avec I’agey». Le texte

devient ainsi un miroir du devenir du sujet lecteur.

Le témoignage de Viviane s’inscrit dans une temporalité longue, marquée par
une rupture biographique majeure : «reprendre mes études a 45 ansx». Dans
ce contexte de transition, la lecture des ceuvres d’Amine Maalouf dépasse
le simple intérét thématique pour devenir un support de reconnaissance
de soi. En affirmant que les récits sur «I’identité, I’exil, I’histoire et le
métissagey font écho a son «propre parcoursy et a sa « vie personnelle au
cours de ces derniéres années », Viviane illustre précisément le concept

d’identité narrative développé par Paul Ricceur (1990).

Pour Ricceur, le sujet ne se connait pas de maniére immédiate, mais
par le détour du signe et du récit. En «dévorant» ces récits, Viviane opére
une médiation narrative : elle puise dans I’identité multiple des personnages
de Maalouf les ressources nécessaires pour reconfigurer sa propre identité.
La lecture fonctionne ici comme un laboratoire de I’existence ou se joue
la recomposition de soi. Cette implication totale du sujet rejoint I’analyse
de Michel Picard (1986) pour qui «le vrai lecteur a un corps. Il lit avecy
(p- 110). La lecture est alors une «expérience de reéalité fictive» (Picard,
1986) qui permet a Viviane de transformer ses épreuves personnelles en un

récit cohérent et habitable.

De méme, Mira déclare que «Chaque livre est mon ami, il m’aide a voir

la vie autrement, a vivre d’une autre fagony. Ce témoignage illustre la
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dimension identitaire de la lecture, liée a I’ipséité qui caractérise la capacité
a rester soi-méme a travers les changements, par la médiation narrative
(Ricceur, 1990). Ainsi, la frontiére entre monde veécu et monde imaginaire
est franchie grace au récit.

Ces expériences confirment I’idée de Rouxel (2018) selon laquelle «lire,
c’est se liren:la lecture littéraire engage le sujet dans un processus réflexif,
ou le sens du texte se construit en interaction avec I’histoire personnelle du

lecteur.

4. Liminalité et franchissement des frontiéres linguistiques et
esthétiques

Le corpus révele de maniére saillante des espaces d’«entre-deuxy, ou
les étudiantes se déplacent entre langues, genres et univers symboliques.
Rita incarne une liminalité linguistique marquée:arabe normatif, francais
académique, libanais poétique. La découverte d’un recueil de poémes
en libanais constitue pour elle «un véritable coup de cceury, réhabilitant
une langue souvent marginalisée dans I’espace académique. En fait, les
attitudes de Rita face a la lecture en plusieurs langues varient : plaisir
pour la lecture d’un recueil de poéme en arabe dialectal, contrainte face
a I’arabe classique, rejet des fins tragiques, curiosité envers les livres en
langue francaise. Ces attitudes contrastées relévent d’une « esthétique de
la réception » considérant la lecture comme un espace d’émotions et de

savoirs médiatisée par I’attente du lecteur selon Jauss (1978).

Joanna franchit quant a elle cette frontiére esthétique en s’appropriant
une poésie exigeante, nécessitant de «relire plusieurs fois [...] pour en
apprécier toutes les nuancesy. Sa relation émotionnelle avec la poésie
s’affiche en disant « Lire de la poésie, représente pour moi une entrée
dans un univers ou les mots deviennent musique, ou le sens se méle au
rythme et ou hémotion transparait a travers des images évocatrices ».
Lyexpression «les mots deviennent musique» ne constitue pas une simple

métaphore mais révele une véritable reconfiguration de Dexpérience
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esthétique. Cette créativité réceptive illustre comment bipséité plurilingue
peut générer des modalités perceptives inedites.

En un mot, ces passages ne sont nilinéaires ni homogénes:ils sont négociés,

parfois hésitants, mais toujours porteurs de reconfiguration identitaire.

Céline et Maya passent des frontiéres linguistiques en lisant en anglais,
que ce soit dans la « langue originaley des oeuvres littéraires ou a
travers des traductions. La lecture devient alors un espace de circulation et

d’élargissement du répertoire linguistique.

La liminalité, au sens de Turner (1969), apparait ici non comme une
phase transitoire ponctuelle, mais comme une condition durable du lecteur
plurilingue, appelé a négocier en permanence entre normes, langues et

valeurs.

L’analyse des biographies lectorales montre que la lecture, en contexte
plurilingue libanais, fonctionne comme un lieu privilégié de passage, de
tension et de transformation. Les frontieres — linguistiques, esthétiques et
symboliques influencent les représentations et les pratiques de lecture. Ces
frontieéres ne sont ni fixes ni homogénes:elles sont éprouvées, parfois subies,

parfois franchies, souvent reconfigurées.

La lecture apparait ainsi comme un espace liminal que les étudiants
essaient de transgresser. lIs la considérent comme outil de subjectivation et
un levier central de construction de I’identité narrative du lecteur plurilingue,
particulierement puissant lorsqu’elle est choisie, réfléchie et mise en récit.
Elle est une activité de franchissement:franchissement linguistique, lorsque
I’on passe d’un répertoire a un autre ; franchissement symbolique, lorsque
I’on change d’horizon d’attente constitué d’un ensemble de schémas
esthétiques, linguistiques et culturels intériorisés ; franchissement identitaire,

lorsque le texte reconfigure la perception de soi.
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lll. Résultats, discussion et implications didactiques
3.1. La biographie lectorale comme révélateur de processus invisibles

L’analyse des biographies lectorales met en évidence que la lecture ne peut
étre appréhendée indépendamment des trajectoires linguistiques, scolaires
et biographiques des étudiants. Les expériences lectorales précoces,
qu’elles soient vécues dans un cadre familial valorisant, institutionnellement
contraignant ou symboliquement ambivalent, constituent un socle durable

dans la construction de I’identité lectorale.

Ces expériences n’agissent pas comme des déterminismes stricts. Elles
instaurent toutefois des dispositions relativement stables qui orientent les
pratiques ultérieures de lecture, les préférences esthétiques et les formes
de légitimation culturelle mobilisées par les étudiants. Ce fonctionnement

correspond a la notion d’habitus.

Un second résultat majeur concerne la fonction structurante de I’écriture
biographique. Le récit du parcours lectoral engage les étudiants dans
un travail de relecture et de mise en cohérence rétrospective de leurs
expériences. L’écriture permet de transformer des pratiques fragmentées
en trajectoire intelligible et de rendre visibles des seuils lectoraux jusque-la

implicites.

Enfin, les résultats montrent que les frontieres linguistiques et symboliques
ne sont ni fixes ni homogénes. Elles sont négociées, déplacées ou
reconfigurées au fil des expériences de lecture. Dans le contexte libanais,
marqué par une pluralité linguistique instable, la lecture apparait comme un
espace privilégié de franchissement et de recomposition identitaire.

3.2. Réflexivité, identité narrative et liminalité lectorale

Ces résultats confirment les hypothéses formulées en début de recherche
tout en les enrichissant. lls montrent d’abord que le rapport a la lecture
s’inscrit dans une histoire incorporée, faconnée par des pratiques répétées,

des médiations langagieres différenciées et des représentations socialement
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construites. Toutefois, I’analyse révéle que cet héritage n’est pas figé. Il
peut étre retravaillé par des expériences esthétiques marquantes et, surtout,

par un travail réflexif conscient.

La centralité de la réflexivité renvoie directement a la notion d’identité
narrative. En racontant leur parcours lectoral, les étudiants ne se contentent
pas de décrire des lectures passées. lls interprétent leur expérience,
réévaluent certains épisodes et redéfinissent le sens de leur rapport aux
textes. La lecture devient ainsi un lieu de médiation entre expérience vécue

et compréhension de soi.

La notion de liminalité permet de penser cette dynamique dans toute sa
complexité. Les biographies montrent que les étudiants évoluent durablement
dans des espaces d’«entre-deuxy», entre langues héritées, langues de
scolarisation et langues de socialisation. Cette liminalité ne constitue pas une
phase transitoire, mais une condition structurelle de I’expérience lectorale en
contexte plurilingue libanais. Elle explique a la fois les tensions observées
et les capacités d’adaptation, de créativité et de franchissement mises en

ceuvre par les lecteurs.

Ainsi, la lecture littéraire apparait moins comme une pratique isolée que
comme un lieu de négociation identitaire, ou se croisent enjeux linguistiques,

esthétiques et symboliques.

3.3. Habitus lectoral et choix de la spécialisation en littérature

francaise

L’analyse met également en évidence un lien étroit entre les expériences
lectorales antérieures et le choix de la spécialisation en littérature francgaise.
Ce choix ne peut étre réduit a une décision purement académique ou
institutionnelle. Il s’inscrit dans une histoire longue, fagonnée par des
lectures investies positivement et par des représentations valorisantes du

francais comme langue de culture et de Iégitimité.

21



Chez plusieurs étudiants, le frangais est associé au plaisir de lire, a la
découverte esthétique et a la reconnaissance scolaire. Cet investissement
affectif et symbolique favorise I’adhésion a la littérature francaise comme
espace privilegié d’appropriation culturelle. Le choix de la spécialisation
apparait ainsi comme I’aboutissement d’un habitus lectoral progressivement

construit.

A Tlinverse, lorsque certaines langues sont associées a la contrainte,
a I’échec ou a la sanction, elles tendent a étre marginalisées dans les
pratiques de lecture littéraire. Cette observation confirme que les orientations
disciplinaires sont profondément liées aux expériences subjectives de lecture

et aux hiérarchies symboliques entre les langues.
3.4. Implications didactiques en contexte plurilingue libanais

Les résultats de cette recherche appellent certaines implications didactiques
majeures. llIs montrent d’abord que la biographie lectorale constitue un
outil pertinent pour rendre visibles des dimensions souvent négligées de
I’expérience de lecture. En favorisant la réflexivité, ce dispositif permet aux
étudiants de prendre conscience de leurs représentations, de leurs frontiéres

intériorisées et de leurs stratégies de dépassement.

En contexte plurilingue libanais, cette approche revét une importance
particuliere. La pluralité linguistique n’y constitue pas seulement un arrieére—
plan sociolinguistique, mais une condition structurante des pratiques
lectorales. Intégrer I’écriture biographique dans la formation universitaire
permet de transformer cette pluralité en ressource didactique, en valorisant

les circulations entre langues et les expériences hybrides de lecture.

Enfin, cette démarche contribue a la formation de lecteurs critiques et
autonomes. En articulant lecture, écriture et réflexivité, elle favorise une
appropriation plus consciente de la littérature et accompagne les étudiants
dans la construction d’un rapport durable et assumé aux textes.
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Synthése

Les résultats montrent que la biographie lectorale constitue a la fois un
outil d’analyse, un dispositif formatif et un levier didactique. En articulant
habitus, réflexivité et plurilinguisme, elle permet de comprendre comment se
construit I’identité du lecteur plurilingue et comment se justifie le choix de
la littérature francaise comme espace privilégié d’appropriation culturelle.
Cette approche ouvre la voie a une didactique de la littérature plus attentive
aux parcours, aux langues et aux expériences vécues, particulierement

pertinente dans des contextes plurilingues complexes comme celui du Liban.
Conclusion générale

Cette recherche s’est attachée a analyser les biographies lectorales
d’étudiants libanais inscrits en master de littérature francaise afin de
comprendre comment se construisent, se négocient et se reconfigurent
les identités de lecteurs en contexte plurilingue. En croisant I’approche
biographique, la sociolinguistique du plurilinguisme, I’herméneutique du sujet
lecteur et la notion anthropologique de liminalité, I’étude a permis de mettre
au jour des processus souvent invisibles dans les approches traditionnelles

de la lecture littéraire.

L’analyse montre que le rapport a la lecture ne peut étre dissocié des
trajectoires linguistiques et biographiques des sujets. Les expériences
lectorales précoces, inscrites dans des configurations linguistiques
hiérarchisées, laissent des traces durables qui orientent les pratiques
ultérieures sans pour autant les figer. A ce titre, I’identité lectorale apparait
comme une construction dynamique, fagonnée par des dispositions héritées,
mais constamment retravaillée a travers de nouvelles expériences de lecture
et des moments de réflexivité.

L’écriture de la biographie lectorale s’est révélée centrale dans ce
processus. Loin d’un simple exercice rétrospectif, elle fonctionne comme un
dispositif de mise en sens permettant aux étudiants d’identifier des seuils
lectoraux, de relire des expériences parfois conflictuelles et de reconfigurer
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leur rapport aux langues et aux textes. Ce travail narratif engage pleinement
la dimension réflexive du sujet, au sens ricoeurien de I’identité narrative, et

participe a une forme d’appropriation consciente de I’expérience lectorale.

Dans le contexte plurilingue libanais, la lecture se déploie dans un espace
marqué par des frontiéres linguistiques et symboliques instables. Les
résultats montrent que ces frontieres ne constituent pas uniquement des
lignes de séparation, mais aussi des zones de passage et de transformation.
La liminalité apparait ainsi non comme une phase transitoire, mais comme
une condition structurelle de I’expérience du lecteur plurilingue, appelé a
négocier en permanence entre langues héritées, langues de scolarisation et

langues de socialisation.

Sur le plan didactique, cette recherche met en évidence I’intérét majeur de
la biographie lectorale comme outil de formation en littérature et en langues.
En favorisant la réflexivité, elle permet de reconnaitre la subjectivité du lecteur,
de valoriser le plurilinguisme comme ressource et de mieux comprendre les
liens entre habitus lectoral et choix de spécialisation académique. Elle ouvre
la voie a une didactique de la littérature plus attentive aux parcours, aux

langues et aux expériences vécues des étudiants.

En ouverture, ce travail invite a poursuivre la réflexion sur I’intégration des
dispositifs biographiques dans la formation universitaire, notamment dans des
contextes plurilingues comparables a celui du Liban. Des recherches futures
pourraient élargir le corpus a d’autres disciplines, explorer les effets a long
terme de la réflexivité biographique sur les pratiques de lecture ou analyser

les biographies lectorales dans des contextes numériques et transnationaux.
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Abstract

This mixed—-method study investigates the effect of authentic digital
discourse in teaching English as foreign language (EFL) on the pragmatic
competence development of high school (EFL) learners. Based on Speech
Act Theory (Austin, 1962; Searle, 1969) and Sociocultural theory (Vygotsky,
1978). This study focused on both interpretative and productive speech
acts. One group pretest—posttest design of 30 intermediate students of
EFL from different high schools ran for six-weeks instruction via adapted
social media texts from X platform (Twitter). Data were collected through
pre and post-tests, discourse speaking tasks of role—play situations, and a
questionnaire to investigate the attitude of the participants. The quantitative
data indicated significantly gains in students’ pragmatic competence while
the qualitative data of the survey proved more awareness of indirect
speech acts and contextual meaning. Pedagogically, the results point to

the significance of authentic digital discourse in EFL instruction.

Keywords: speech act, X, social media, discourse, pragmatic competence,
digital classroom, EFL.
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Introduction

The discussion on online dialogue is another chance created by the use
of technology to enrich every aspect of life. As it stands, social medias are
real places for people to show their speech acts like asking, apologizing,
complaining and expressing opinion and so on (Crystal, 2011). This sort of
cyberspace interaction will be totally helpful for English as foreign language
learners because they could observe the real language exchanges exist
outside the textbooks. Even if learners learn English grammar perfectly, they
may fail to acquire pragmatics competence, the knowledge of about how to
interpret implicatures and indirect speech acts (Kasper&Rose, 2002). The
goal of this research is to reveal if teaching digital discourses will enhance

the pragmatic competence of the learners.
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Theoretical Background

This Speech Act Theory was selected as the theoretical framework
since it provides learners with a view of language as action (Austin, 1962,
Searle,1969). That is to say, utterances can perform actions by making
statements, requests, questions, commands, aswell as expressions of
feelings etc. Furthermore, this study is also built on sociocultural approach
(Vygotsky, 1978), which primarily describes the importance of interaction
and mediation for learning. In this context, social media sessions are the
best possible places for authentic interactions, through which learners
are participating in real life situations, and have an opportunity for their
own knowledge construction. Furthermore, Hymes (1972) describes the
importance of appropriateness of speech in context in making pragmatics an

integral part of language learning.
Significance of the study

This research contributes to the field of applied linguistics and language
pedagogy by providing a clear outline of how Speech Act Theory may be
used for analyzing real-life online discourse in classroom settings, and
provides pedagogical information for teachers seeking to include modern

communication practices into the language classroom.

The current study provides insight into the development of pragmatic
competence. By using the writings of students’ rather than the researchers’,
the study demonstrates how authentic input can contribute to pragmatic
growth. The study suggests that teachers can enhance digital literacy and

pragmatics while helping students comprehend actual scenarios.
Research Problem

EFL students are good at grammatical rules, their usage, and their form, but
they do struggle to understand other English native conversations (Bardovi-
Harlig, 2001; Schmidt, 2010). Students main systematic learning method is
based on the use of examples from books; so, authentic conversations such
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as indirect request strategies, humor, sarcastic utterance and implicatures
are much difficult to be comprehended (Bardovi-Harlig, 2001; Schmidt,
2010).

Conversely, social media discourses offer many examples of natural speech
acts that resemble real use of language (Baron, 2008). However, most of
the research conducted has not reported the use of these materials during
class to enable EFL high school learners to develop pragmatics competence
(Bardovi-Harlig, 2013).

Research questions

Emerging from the aforementioned research problem, three research

questions are formulated:

RQ1: Will the integration of authentic digital discourse from X improve the

pragmatic competence of EFL high school learners?

RQ2: How does exposure to social media—based discourse from X platform
affect EFL high school learners’ ability to speak using different types of
speech acts (requests, apologies, refusals)?

RQ3: How do EFL high school students perceive the use of authentic

digital discourse in developing their communicative competence.
Hypotheses:

Trying to answer the research questions of the current research, three
hypotheses are formulated:

H1: there is a statistically significant difference between pre—test and post-
test scores in EFL learners’ pragmatic competence after being exposed to

authentic digital discourse from X.

H2: EFL learners will demonstrate significantly improved performance in
speaking of appropriate speech acts (requests, apologies, refusals) in the
post-test compared to the pre-test.
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H3: EFL learners will demonstrate positive attitude towards the intervention
of authentic digital discourse from X in developing communicative

competence.
Literature Review

After Austin (1962) proposed that utterances are acts, Speech Acts Theory
have been dominating in pragmatic research; Austin distinguished the acts
as locutionary, illocutionary and perlocutionary acts. Subsequently, Searle
(19609) further improved the theory and categorized speech acts into five major

groups: assertives, directives, commissives, expressives and declaratives.

On the other hand, in the current period, more online communication has led
to a newer form of interaction and communication. Crystal (2011) considers
online language as a mixture of spoken and written forms. Tagg (2015)
states that social media texts frequently rely on shared assumptions and
background knowledge, as well as cultural categories. Such features make
digital discourse ideal for teaching pragmatic meaning. Authentic examples

help students see how communicative intentions are realized in real life.

The significance of pragmatic competence has been a widely acknowledged
focus in EFL researches. According to Kasper and Rose (2002), learners
need to have the ability to recognize the communicative intentions in
sociocultural context. In previous interlanguage pragmatics studies,
learners’ pragmatic competence has been consistently observed to make
extensive progress following exposure to authentic target language input, as
well as explicit instruction (Kasper & Rose 2002, Barron 2003, Taguchi &
Li 2014). Learners not only made progress in pragmatic and sociocultural
competencies, but they also became more proficient at producing contextually
appropriate speech acts (requests, apologies and refusals) (Barron, 2003;
Taguchi & Li, 2014). Moreover, results from role-play and speaking task
studies have shown that learners could make significant advancement in
their ability to produce contextually appropriate speech acts in the process

of interaction, accompanied by greater generation of politeness strategies
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and indirectness (Taguchi, 2006; Bardovi-Harlig & Hartford, 1993). These
findings support the expectation that instruction under authentic discourse can
lead to measurable gains in pragmatic competence and oral performance.

Related studies

Some recent studies (Sykes 2018; Gonzalez— Lloret 2020) show that
digital environments reinforce, through the increased engagement and
pragmatic awareness, the traditional speech acts performed by the learner.
Jegede (2024) examines how the main speech acts are performed in three
main social media platforms, Facebook, and Twitter (these days called X),
and Instagram (considering the public posts versus the private messaging).
This work aims to identify the types, frequencies, and pragmatic strategies of
speech acts performed in the three social media platforms, namely requests,
apologies, and compliments. The research applied a mixed—method corpus
based study on a dataset of three million social media posts, and shows how
communication in the three different contexts of interaction differs, in that,
the public posts were shown to be less direct, more image—based, and less
personal; whereas private messages were somewhat the opposite. This
research exemplifies the ways through which digital environments influence
speech acts practices via audience awareness and platform features, such
as multimodal elements like emojis and hashtags. Therefore, the present
study will use only one platform, X (formerly Twitter), which was one of
Jegede’s (2024) corpus—based approaches, through which he studied the
utilization of speech acts. As Jegede’ study pointed out the utilization of
requests, apologies and compliments in this platform, the present study
will take the advantage of this result to utilize the English native language
posts from X platform as the new intervention to be studied in high school
EFL classes. Moreover, elaboration in utilizing appropriate speech acts in
speaking will also be the focus of this study because of Kholodniak’s (2026)
research that investigates how digital platforms support the development of
students’ communicative competence, implying that digital platforms have a
positive impact on improving students’ oral speech.
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Methodology
Research Design

In this study, a mixed—method research design was adopted using a one-
group pretest—posttest in which qualitative and quantitative techniques were
employed: the quantitative aspect aimed to examine the shifts in students’
comprehension and performance on speech acts by pretest and posttest,
while the qualitative aspect was to explore students’ attitude toward the

instructional intervention.

This design was employed in order to triangulate findings and so to ensure
statistical validity and fully rich interpretive analysis of the EFL learners

pragmatics enhancement.
Participants

The experimental group one consisted of 3( intermediate EFL students
aged between 16 and 18, studying at a high school. Their level was
determined based on the institutional placement test criteria similar to the
CEFR levels (B1- B2).

Participants data were gathered through using a convenience sampling,
which was applied here because of the easy and quick access of the
participants to the researcher. The participants were characterized by
having the same native language which was Arabic, and by the experience

of learning English as a foreign language.

This experiment was conducted at an English teaching instruction center
up to CEFR criterion, Bl—B2/Intermediate, where high school learners of
EFL classes were enrolled into this level. The instructional intervention
of implementing authentic discourse from social media of X was into EFL

classes lasted for six weeks.
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Data Collection Instruments
1. Pragmatic Competence Test (Pre-test and Post-test)

A test developed by a researcher was administered to evaluate the
students’ pragmatic ability pre and post intervention. The research utilized a
Written Discourse Completion Test adapted from the pragmatic assessment
framework proposed by Fa (2012). The instrument consisted of ten
situational prompts which could elicit requests, apologies and refusals across
various social settings. Two equivalent versions, pre—test and post-test (see
Appendices A and B), were produced in order to guarantee equivalence
and reduce a practice effect. The test contained written situational judgment
tasks.

The pragmatic competence pre—post tests were scored following Taguchi
(2015) and Brdovi-Harlig (2013) rubric. Five points were awarded if the
utterance was completely appropriate and native-like, four for acceptable,
three for acceptable but limited competence, two for inappropriate, and one

for wrong answers.
2- Speaking task,

During the speaking assessment/interaction, students are asked to
have some interaction in relation to the given themes. Participants in the
current study were asked to produce spoken responses to contextualized
tasks, which were adapted from real postings and interactions found on X.
A speaking test with three role—play tasks was designed to diagnose the
students’ ability to use speech acts, such as requests, apologies and refusals,
correctly in their conversations. The tasks were designed according to the
theoretical framework of interlanguage pragmatics (Bardovi-Harlig, 2013)
and a framework of pragmatic assessment (Taguchi, 2015). Two equivalent
tasks, a pre—test and post-test (see Appendix C and D) were administered
and the students’ responses were evaluated according to an analytic rating
scale of pragmatic appropriateness, use of politeness strategies, linguistic
realization and fluency.
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3- Attitude questionnaire

To test the H3 hypothesis, an open—-ended questionnaire is carried out to
explore students’ attitudes concerning the use of authentic digital discourse
from X in improving learners’ communicative competence. There are 11
question items (Appendix E) in the questionnaire in order to draw information
about learners’ attitudes, experiences, and reflection about their pragmatic
development, engagement, and motivation. Thematic analysis is made and

found the pattern and attitude that occurred in the responses.
Instructional Intervention

The intervention took place over a period of six weeks with two sessions
per week. Instructions were based on authentic and English native digital
discourse demonstrated through the authentic discourse teacher elicited
from X. The first procedure was the pragmatic competence pre—test followed
directly by the speaking pre-test. The pre-tests were followed by the
instructional intervention which includes three stages. The first stage was
the exposure (one) through analysis of authentic posts with speech acts
introduced by means of a focus on the language used and their contexts.
The second stage was guided analysis that is dedicated to the identification
of speech act types of refusals, apologies and requests. During this stage, a
discussion of speech act types’ appropriateness took place. This stage was
followed by the practice (one), through practice exercises of rewriting new
posts (tweets) with own language or matching responses. The last stage in
the instructional intervention was the production one where learners wrote
their own responses to authentic posts and wrote own simulations to those
posts, including refusals, apologies, and requests. The last step was role—

playing authentic posts with responses to them.

After the instruction, the post-tests of pragmatic competence and speaking
were administered. An open-ended questionnaire was carried out to

investigate the participants’ attitude towards the instruction.
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Results
1- Pragmatic Competence Test Results

To examine H1, the researcher employed a paired-samples t-test to
analyze quantitative data reflected the pre-test and post-test scores and
find out the influence of the social media instructions, namely X, on students’
pragmatic competence. It revealed that the difference between pre-test
score (M=62.30, S D=7.12) and post-test score (M=78.60, S D=6.45) was
significant (see table 1).

Table 1: Mean Score of Pragmatic Competence Pre—Post-Test’s Results

Variable N Mean Std. Deviation
Pre-test 30 63.47 4.67
Post-test 30 80.63 4

In order to establish whether the improvement in the post-test result was
significant or not a two tailed test was used, t (29) =—12.84, p<.001. which
found the change to be significant as shown in table 2.

Table 2: Paired Samples t-Test of Pragmatic Competence Tests

Pair t-test | Mean Difference |T df | Sig. (2-tailed)
Pre—Post -17.17 -13.52 29 |<.001

Due to employing a one—group pretest—posttest design which could not have
a control group and t-test which proved the significant of the result, the
Cohen’s d test would be necessary to tell how big or how meaningful a
difference was. The effect size like Cohen‘s d was 2.34, showing that the
results had very large effect size as table 3 showed.

Table 3: Effect Size for the Pragmatic Competence Improvement

Comparison Interpretation

Cohen’s d

Pre—Post 5 40 Very Large

A very large effect size (Cohen‘s d= 2.40) was observed which reflected a
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significant gain in pragmatic competence of the learners from the employment
of authentic social media in the process of consolidating the correct use of
speech act‘s apology, request and refusal. Therefore, the H 1 is accepted
based on the above findings.

2— Speaking Pre-Post Test’s Results

Speaking samples were evaluated using a researcher—designed analytic
rubric. The researcher—designed rubric (Appendix F) incorporated the results
of features included in other existing analytic rating scales for interlanguage
pragmatics and speaking (Taguchi, 2015; Bardovi-Harlig, 2013) including
politeness strategies, linguistic realization, and fluency. What it shows, when
comparing the mean score of the speaking pre and post-test, is improvement,
as table 4 shows.

Table 4: Mean Score of Speaking Pre—Post-Test’s Results

Mean
Test N Std. Deviation (SD
™) (SD)
Pre-test 30 58.40 6.85
Post-test 30 76.90 6.10

In order to find out whether this improvement in the post-test results was
significant or not a two-tailed test was used and as table 5 shows, the p
value was p <.001.

Table 5: Paired Sample t-Test for Speaking Performance

Variable Pair | Mean Difference T dar Sig. (p)

Pre vs Post -18.50 1472 29 <.001

While the result shows a large improvement, it was advised to perform a
Cohen’s d test to test whether the effect size was large or not, since there

was no control group participants in the current study. This Cohen’s d shows

38



~ -

a value of 2.69, (table 6) which indicates a very large effect.

Table 6: Effect Size for Speaking Improvement

Comparison | Cohen’s d Interpretation

Pre vs Post | 2.69 Very Large

The following results observed in tables 4, 5 and 6 imply that the intervention
of X platform was effective in helping the participants perform the speech
acts of apology, request and refusal in a more appropriate way during their
spoken performance. Therefore, the H2 is confirmed with regard to these
results.

Qualitative Analysis

The open—-ended responses were thematically coded to identify common
perceptions and attitudes in order to test H3. The qualitative data drawn
from the open—-ended questionnaire were analyzed thematically. Students’
responses were grouped and synthesized into thematic patterns to represent
their perceptions on authentic learning. Three main themes emerged from
the analysis: (1) positive perception of the authentic learning, (2) higher

communicative competence, and (3) increased confidence.
1- Positive Perceptions of Authentic Learning

Key positive idea emerging from the learners’ responses was: a positive
attitude toward the use of authentic digital discourse. The majority of
students stated that learning from authentic language examples from X was
more beneficial and enjoyable than learning from other methods like books.
P

Participants often ascribed the experience as: “real”, “useful in everyday

life”, “nearer to natural speech” One participant even commented: “I enjoy
hearing how people normally speak, not mechanical or bookish sentences.”
These comments prove that authenticity was a significant factor in learners’

enjoyment.
2- Enhanced Communicative Competence

Many students claimed a significant increase in the ability to communicate
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with politeness. This was among the most important areas, as well as more
effective speaking in general. Some learners explained: acquiring greater
speaking proficiency, improving sense of interactional context (teacher,
friend) and ability to select the appropriate expressions. Such as: ‘Before,
| spoke directly, now | know how to be polite.” Another student detailed: ‘I
learned to apologize in many ways according to the situations.”

These findings demonstrate that the intervention helped improve the
pragmatic awareness and communicative competence of the learners; thus,
these provide support for the third hypothesis raised in this study.

3- Confidence building

Confidence in speaking English emerged as an important theme to do with
how the learners’ confidence increased. The learners reported they were:
more confident and comfortable speaking English, less worried about making
errors, and more confident using “polite phrases” for example “I now feel

more confident when | speak for | know what to say”.

Demonstrates that providing authentic models and practice opportunities in

language tasks diminished anxiety and boosted communicative self-efficacy.
Qualitative Results Summary

Overall, the qualitative results show that the learners had very positive
attitudes toward the use of authentic digital discourse in learning English.
The qualitative evidence confirms that the intervention had positive impacts
on increasing the learners’ skills of communicating and using language
pragmatically, encouraging their interest, motivation, and confidence to use
language. Thus, the qualitative results can be seen as qualitative support
for the hypothesis that learners regard authentic digital discourse as a useful

tool to develop their communicative competence.

Therefore, the qualitative findings overwhelmingly support the third
hypothesis by showing that students develop positive attitudes towards using

X authentic digital discourse as an effective means of enhancing their foreign
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language communicative competence.
Ethical Considerations

Consistent with Creswell (2014) instructions when conducting case studies,
participants were told that the study would be explained to them and that
information about the study would be voluntary. The researchers sought
to explain to the participants that the participation in the study will have no
consequences over their results and their academic performance would not

be affected. This has included confidentiality and anonymity.
Discussion

The current study explored a pedagogical intervention based on Speech
Act Theory to improving EFL learners’ pragmatic competence, specifically
in the production and comprehension of requests, apologies and refusals.
Given the boom in digital communication, authentic discourse from the X
platform was used to examine this approach. This is consistent with other
studies that have highlighted the role of exposure to authentic input in the

development of pragmatic competence (Crystal 2011; Kasper & Rose 2002).

The current study results showed a considerable increase in learners’
pragmatic competence, demonstrated in the use and interpretation of
speech acts in context successfully. Such performance improvements could
be caused by the increased sensitivity to reality of the actual speech act
implementation in the native speakers ‘digital discourses in various social
contexts. The results indicate that digital discourse carries not only pragmatic

information but also the competence to use such information.

The current study participants also had a positive attitude toward the use
of authentic digital platform such as language learning tools. A good attitude
toward learning is an important factor for language learning processes.
Learners’ use of X interacted with this positive attitude and possibly resulted
in more motivated learning higher progress obtained. Learners’ use of X

enabled them to access authentic language use.
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The present study results are in agreement with the findings of Jegede
(2008). Jegede, as already mentioned, explored the nature of speech acts
used across digital media and identified the flexible properties of online
discourse. However, Jegede‘s study is not a replication of the present one,
as it solely explored the application of speech act use in digital contexts,
whereas this one explores the pedagogical use of digital discourse to improve
students’ pragmatic competence.

In addition, the idea behind working with one platform X was to reduce
the potential variation among the different digital environments, enabling
more specific analysis of the support of pragmatic growth by the discourse

features of one platform.
Limitations

In spite of these positive results, some limitations should not be neglected.
Firstly, the sample size (N=30) was relatively small, which restricts the extent
to which the results can be generalized to larger populations of EFL learners.
Secondly, the six—week intervention may have been too short to observe the
formation and preservation of pragmatic competence in naturalistic conditions
over time. Thirdly, role—play speaking tasks and Discourse Completion Tests
were employed, as standard practice in interlanguage pragmatics studies,
but these may not accurately reflect foreign language use in genuine
contexts of interaction. Furthermore, the use of a single digital platform, X,
limits the ability to relate these findings to other formats of digital text or talk
that contain markedly different interactional and communicative patterns.
Additionally, inter—rater reliability indices indicate some degree of subjectivity
in the assessment of speaking performance, which may have influenced the

results.
Conclusion

In this study, the effects of digital discourse from X on pragmatic competence
was examined through an investigation into production of speech acts (i.e.,
requests, apologies, refusals) by an experimental group of EFL students.
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Participants showed a significant increase in pragmatic skill development in
both the posttests and speaking tasks. This indicates that digital discourse
can support learners’ appropriate language use in-context. Students
demonstrated favorable attitudes, specifically, they thought that using
digital discourse to address pragmatic learning issues in class enhanced
their attention, motivation, and speaking confidence. These findings have
pedagogical implications for integrating authentic digital input into this type
of learning experience since it provides learners with a means to connect
classroom language learning to real-life contexts. Overall, the current study
adds to the growing body of research related to language pragmatics and
demonstrates that technology—based discourse—oriented instruction can be a
useful approach to help EFL learners hone their communicative competence.
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Appendices
Appendix A

1- You’re talking to a classmate, and you want them to send you the
assignment because you were tired and did not do it and have no time to
finish it. What would you say?

2—- You didn’t go to class. You ask a classmate to explain the lesson.
What do you think?

3. You want your teacher to let you take the test again because you were
sick and did not study well for the exam. What would you say?

4. You forgot your close friend’s birthday. What would you say?

5. You were talking loudly in class and interrupted the teacher. What would
you say?

6. You stepped on someone’s foot by mistake. What would you say?

7. Your friend wants to go for a walk with you, but you’re too tired. How
would you respond?
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8. Your teacher wants you to join an extra activity, but you can’t. What
would you say?

9. A classmate wants to copy your homework. What would you say?
10. A stranger asks to use your phone. What would you say?
Appendix B

1- During class, you ask your friend to lend you a pen. What would you

say?

2. You ask a classmate you don’t know very well to send you their project
file. What would you say?

3- You ask your teacher for extra time to finish your work. What would

you say?

4. You get to meet your friend late. What would you say?

5- You didn’t do your homework. What would you tell your teacher?
6— You push someone in line by mistake. What would you say?

7. Your friend needs help, but you have a test tomorrow. What would you

say?

8- You have to present your project today, but you are not ready yet. How

would you tell your teacher?

9- Your classmate asked you to copy your answers for an assignment that

took you a whole day to finish and you refused? How would you respond?

10— Someone asked you to borrow money, but you don’t trust them. How
would you respond?

Appendix C

You will take part in brief role-playing scenarios. Talk normally, be nice,
and appropriate but clear on what you need.

Scenario: You were unable to attend class in an important week. You wish
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your teacher could repeat the lesson, just once more after class.
Scenario: You borrowed your friends’ notes, but accidentally lose it!
Role-play: Apologize to your friend.

Scenario: Your classmate wants to cheat during the exam by sending him/

her a small piece of paper to your homework but you refused.
Role-play: Refuse politely.
Appendix D

You will take part in brief role-playing scenarios. Talk normally, be nice,

and appropriate but clear on what you need.
Task 1: request

Scenario: You need more time to turn in your work. Talk to your teacher
about getting more time.

Task 2: apology

Scenario: You forgot to meet your friend at the right time.

Task 3: refusal

Scenario: A classmate asks you to help them cheating during a test.
Appendix E

Answer the following questions in details as much as possible. There
are no right or wrong answers. Your answers will be utilized for research

purposes only.

Q1. Overall, how would you describe your experience learning English
through true posts from X platform?

Q2. Describe one thing about using authentic digital content in your English
lessons that you liked?

Q3. What are the challenges or difficulties that you faced while learning

using posts from X platform?
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Q4: Do you think that using real digital discourse helped you to improve
your speaking and writing in English? How?

Q5. How did the activities based on X platform change the way you spoke
or wrote?

Q6. What is one new thing you learned about how to speak and write
English correctly?

”

Q7: How did the posts from X help you saying “please,
English?

sorry,” or “no” in

Q8. Do you feel yourself more confident of using polite and appropriate
language in different situations after being exposed to authentic posts from
X? Why or why not?

Q9. Do you think learning form X platform as a digital discourse is better
than learning from books? Why?

Q10. Do you want to keep learning English on real digital platforms? Why
or why not?

Optional question:

Q11. Is there anything else you want to say about how this learning method
worked for you?

Appendix F
Pre—Post Speaking performance test rubric

Adapted from pragmatic assessment research (Taguchi ,2015; Bardovi-
Harlig, 2013)
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Criterion 5 4 3 2 1
. Fully
Pragmatic . Mostly ) Often Completely
. appropriate to . Some issues . . . .
Appropriateness appropriate inappropriate |inappropriate
context
Politeness Excellent use
(hedging, Good Limited Weak None
Strategy
softeners)
Linguistic . Frequent
o Natural, fluent Minor errors | Understandable Breakdown
Realization errors
Speech Act Clear, well- Adequate Basic Unclear Incorrect
Strategy structured
Fluency & Smooth, Minor . -
Interaction confident hesitation Some pauses Hesitant Very limited
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Key aspects shaping discourse analysis:
A transdisciplinary study
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Abstract

This paper examines numerous key aspects that shape discourse
analysis across multiple levels of inquiry, namely the micro (textual),
meso (interactional), and macro (ideological) levels. Adopting a
transdisciplinary approach and drawing on diverse theoretical frameworks,
the study argues that discourse analysis cannot be confined to a single
social-science discipline. Accordingly, it draws on examples from a
range of contexts and resources to demonstrate how these aspects
operate within a transdisciplinary framework. The findings suggest
that as discursive practices incorporate increasingly complex semiotic
resources, they become more creative and effective in meaning—making,
particularly through the use of multimodal signs. These analytical lenses
highlight the contextual adaptability, pragmatic variability, and semiotic

resourcefulness of discourse.

Keywords: discourse, micro—level, meso-level, macro-level, ideology,

power, linguistic, multimodal, organizational, institutional.
ueilall
saie Aligie ye olball Blas 8 3’";“3\ iyl Qilsall e 132 AAN sda Cuad

(S Fa g c(é&@\) idasusl) Lf."-‘j\ (S5 g c(dam) g yaall c.'\,\l\ (6 Sa &R cdanll ya
Lplai Sl ) sy claladill syle Aplie Auh oda A5 L (Laslsall) @Sl )

50



~ -

aslall Cilialads e dals (aladd 8 opan oSay Y Giladld) Jilas G Auh3 sl g cde i
Jae 4 HlelaY saae 3)lgas lilin e Al ) WA st ey e ol Ao laal)
Glladll loleall coman WIS 481 ) 23080 it lialadlll yle ) (e cailgall 028
Lasas Y ¢ inal) ) 8 Aallady 12l ST ciliolaal) o8 il ¢l2as ST dlass )5
Gl e Cladl) 5yaie LA cyelaiall sda 3 Jailusll sadiddl coldlall Calagi ye
Al ylsall Cidag Jdolies (158 Ay BLL ae

(SY ll sgie didagl)l ) (ssiuse (gpriall ) s clladl) rpmliall cilall)
llise cfoatati daflisgl) Sdaie ¢zl AL (La T aY)
1. Introduction: Conceptual foundations and theoretical

frameworks in discourse analysis

Discourse has become a major point of convergence for numerous
disciplines over the last three decades. This growing recognition of the
significance of discourse can be attributed to several factors, most notably the
understanding that macro—level social structures are manifested, constructed
and communicated through micro-level processes of language use. In this
regard, Teun van Dijk famously observes that Critical Discourse Analysis
(CDA) may be interested in macro notions such as power and domination,
but their actual study takes place at the micro-level of discourse and social
practices (van Dijk, 2001, p. 115).

Thus, discourse analysis can be understood as spanning at least two
interrelated levels: microstructures and macrostructures. These dual-
levels orientation of discourse analysis can be traced back to earlier
philosophical traditions, particularly post-structuralist theories of discourse.
Epistemologically, these theories are concerned with how meaning and texts
are interpreted within social contexts, as well as with the processes through
which knowledge is produced. Ontological theories of discourse address
questions related to the nature of being, social reality, and the methodological

assumptions underlying discursive practices.
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Discourse analysts are generally not primarily interested in the being but
rather in how and why things appear the way they do (Dunn & Neumann,
2016, pp-19-32). Nevertheless, many approaches to discourse analysis are
grounded in philosophical distinctions —both ontological and epistemological—
such as CDA, in which discourse is interrogated as a form of social practice
(ontological) to reveal mechanisms of power, discrimination, and domination
(epistemological). In other words, the nature of discourse analysis consists of
two dimensions, the discursive dimension and the other dimensions of social

practice which constitute our world (Jgrgensen & Phillips, 2002, p. 19).

Therefore, this study aims to present a range of discourse—analytic
methods, in which the amalgamation of interpretive questions posed by
discourse analyst reflects their underlying philosophical roots. Put differently,
different ontological positions, give rise to different epistemological
questions. This framework may contribute to addressing certain challenges
in communication and discourse analysis, as interdisciplinarity is supposed to
help communication and collaboration across academic disciplines (Jacobs
& Frickel, 2009, p. 44), while transdisciplinarity is supposed to understand
the present world, of which one of the imperatives is the unity of knowledge
(Nicolescu, 2002, p. 44).

Fairclough (2009) explicitly link transdisciplinary to interdisciplinarity,
arguing that transdisciplinary research is a particular form of interdisciplinary
research. What distinguishes it is that in bringing disciplines and theories
together to address research issues, it sees ‘dialogue’ between them as
a source for the theoretical and methodological development of each of
them (p. 163). Furthermore, discourse analysis is inherently interdisciplinary,
particularly within CDA. For example, Fairclough (2006) characterizes
discourse as a difficult concept, largely because there are so many
conflicting and overlapping definitions formulated from various theoretical
and disciplinary standpoints (p. 3). From this standpoint, one can observe
that both interdisciplinarity and transdisciplinarity are embedded in the very
definition of discourse advanced in his work.
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However, Ruth Wodak is unequivocal regarding the relationship between
discourse and interdisciplinarity. She emphasizes that discourse-historical
approach is interdisciplinary, which itself is located on several levels: in theory,
in the work itself, in teams, and in practice (Wodak, 2001, p. 69). In addition,
Reisigl and Wodak (2009) argue that discourse as an analytical construct
always depends on the discourse analyst’s perspective. As an object of
investigation, a discourse is not a closed unit, but a dynamic semiotic entity
that is open to reinterpretation and continuation (p. 89, emphasis added). In
other words, meanings in discourse are not fixed; instead, they shape —and
are shaped by- the analytical strategies that discourse analysts employ to

reinterpret discursive meanings, whether explicit or implicit.

The significant contributions that interdisciplinarity has advanced in the
social sciences, particularly in discourse studies, lie in the recognition that
discourse is not an autonomous entity but a dynamic one. The implication
of this perspective is that both the definition and analysis of discourse have
evolved as discourse has come to be understood either as a constitutive
power or shaped by a particular discursive event and the situation(s),
institution(s) and social structure(s) which frame it (Fairclough & Wodak,
2000, p. 258).

2. The historical evolution of discourse analysis: From Structuralism
to transdisciplinarity

Saussurean Linguistics has played a pivotal role in the development of modern
linguistic theory since the publication of the cours de linguistique Générale in
the early twentieth century. Consequently, structuralism, as a theoretical and
intellectual approach, has been profoundly shaped by Saussurean principles
and has long influenced how analytical methods are applied to the study of
discourse. Nevertheless, poststructuralism, Foucauldian, Marxist and post-
Marxist perspectives have become more influential in shaping contemporary
discourse analysis, as they move beyond formal structures to address power,

ideology, and social practice. These approaches have paved the way for
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the emergence of multiple interdisciplinary and transdisciplinary frameworks
within discourse analysis.

Therefore, methods of discourse analysis began to integrate insights
from other disciplines in the early 1980s, alongside Saussurean foundations.
For instance, Michael Stubbs (1983) defines discourse as language above
the sentence or above the clause (p. 10). In a similar vein, Robert De
Beaugrande and Wolfgang Dressler (1981) define the text as a communicative
occurrence which meets seven standards of textuality (p. 3), and they further
clarify that discourse inherits all the standards of textuality (p. 29, notes
4-5). Although this definition was relatively marginalized during the 1980s, it
later re—emerged in van Dijk’s formulation of discourse, as will be discussed
below.

Although these definitions highlight the semantic dimension of linguistic
analysis and other important features, they largely adhere to a micro-level
analysis of discourse. By the mid-198(0s, however, developments in the
social sciences had introduced new conceptual frameworks that promoted
scholars to explore alternative theoretical impulses grounded in a range
of disciplines. For instance, in their seminal book Hegemony and socialist
strategy, Ernesto Laclau and Chantal Mouffe (1985/2001) define discourse
as the structured totality resulting from the articulatory practice (p. 105). This
definition reflects the theoretical foundations of their approach and underpins
their attempt to formulate a ‘post—Marxist’ theory of

hegemonic formation by drawing on post-structuralist insights (Kelvraa,
2018, p. 96).

These two scholars construct their theory by combining and modifying two
major theoretical traditions, namely Marxism and structuralism (Jergensen &
Phillips, 2002, p. 25). Moreover, in Laclau and Mouffe’s framework, discourse
is coextensive with the social and is not opposed to a non-discursive realm
(Frow, 1990, p. 52). A second generation in the development of discourse

analysis emerges with Norman Fairclough’s conceptualization of discourse,
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which he elaborates across several works, most notably Critical discourse
analysis: The critical study of language. In this formulation, CDA is developed
most consistently... and discourse is reduced to a subset of a broader range
of social practices (Torfing, 2005, pp. 6-7). The shift reflects a change
in the philosophical underpinnings of discourse studies, which becomes
particularly evident in both theoretical and empirical approaches that draw
on accumulated insights from multiple disciplines as well as the influence of
key of foundational studies.

Accordingly, Teun A. van Dijk (2001) defines discourse as a ‘communicative
event’, including conversational interaction, written text, as well as associated
gestures, facework, typographical layout, images and any other ‘semiotic’
or multimedia dimension of signification (p. 98). This formulation recalls
De Beaugrande and Dressler’s definition of discourse discussed above,
particularly the conceptual parallel between ‘communicative occurrence’ and
‘communicative event’. However, when this definition is considered in relation
to its broader theoretical context —namely the section in which it appears
(the discourse—cognition—society triangle), the article title (Multidisciplinary
CDA: a plea for diversity), and the book title (Methods of critical discourse
analysis)- it becomes evident that the underlying philosophical assumptions

differ substantially.

This distinction is linked to the inherit micro— and macro—structural
dimensions of discourse. Accordingly, language use, discourse, verbal
interaction, and communication belong to the micro-level analysis of the
social order. Power, dominance, and inequality between social groups are
typically terms that belong to a macro-level of analysis (van Dijk, 2015, p.
468). Another analytical framework further differentiates levels of discourse
by assigning syntax and grammar to the micro-level; intertextuality, genre,
interactional sequence, sociolinguistic variation to the meso-level; and (“big
D") Discourse, habitus, and sign systems to the macro-level (Richland,
2012, 163). Such a formulation suggests that material uses of language are

primarily examined at the micro-level, while the macro level is concerned
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with more abstract, structural, and ideological dimensions of discourse.

Such an idea is not a novel discovery, or an analytical tool newly
uncovered by CDA,; rather it represents a reformulation of earlier theoretical
impulses that contemporary scholars continue to develop within discourse
studies. What Michel Foucault, for instance, adds to discourse analysts’
traditional concern with language use at micro-level sites of interaction is
a broader concern with the macro-level forms of knowledge that appear in

society during any given historical period (Hodges, 2015, p. 54).

Additionally, Intertextuality —originally developed through the work of
Mikhail Bakhtin and later theorized by Julia Kristeva— had already been
employed as an analytical concept in numerous discourse studies prior to
the methodological consolidation of macro—-level analysis. As such, it is a
key to unraveling the way micro feeds into the macro (Hodges, 2015, p. 54).
In sum, macro-level analysis was not entirely absent from earlier linguistic
traditions; rather, contemporary discourse scholars have further developed
and rearticulated it as a central analytical tool. Therefore, the present study
adopts a micro—-meso—-macro analytical framework, while recognizing that this
classification serves primarily as a heuristic device for analytical purposes
rather than a direct reflection of the dynamics of everyday interaction.

3. Micro-level analysis of discourse

In discourse studies, the term micro refers to the use of small units
of language that do not exceed the limits of working—memory capacity
during a specific communication event. Micro-level analysis focuses on
how meaning is shaped and how discourse is structured, managed and
interpreted at the textual and interpersonal level. In other words, micro-level
refers to everyday language used in interpersonal encounters or to (agency
and interactional), whereas macro refers to the (structural, institutional,

organizational) approaches (van Dijk, 2015, p. 468).

Gee (2010) conceptualizes this distinction differently. He defines discourse
with a little ‘d’ as any instance of language—in—use or any stretch of spoken
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or written language (often called a “text” in the expanded sense where texts
can be oral or written). Discourse, with a capital ‘D’ is used for ways of
combining and integrating language, actions, interactions, ways of thinking,
believing, valuing, and using various symbols, tools, and objects to enact
a particular sort of socially recognizable identity (pp. 201-205). Although
Gee does not explicitly frame this distinction in terms of micro— and macro—
levels of discourse analysis, his conceptualization implicitly aligns with these
analytical levels. However, his formulation differs due to the philosophical
underpinnings of his work, which are rooted in sociolinguistics rather in
structurally oriented discourse traditions.

Nevertheless, treating these levels of analysis as an independent
dichotomy entails a methodological risk. By contrast, recognizing a dialectical
relationship between these levels is more consistent with an ontological
view of social reality that raises epistemological questions about discourse
as social practice —namely, whether social reality is constructed, mediated,
constituted, and constraining. Such a perspective is essential for advancing
the discourse—analytic process towards meaningful and theoretically
grounded findings. Discourse analysts have long emphasized the importance
of beginning with the investigation of discourse events; without such an
analytical orientation, it becomes difficult to address what Michel Foucault
(1972) famously articulated: how is it that one particular statement appeared
rather than another? (p. 27).

In what follows, | examine the key aspects of these statements across
the three analytical levels —micro, meso, and macro. Micro—level analysis in
discourse studies focuses on linguistic features, including pragmatic and
interactional aspects, discursive strategies, genre and register, and situational
context. Linguistic analysis at this level examines features such as lexical
choice, cohesion, syntax and grammatical structures, and metaphor. Due to
space limitations, this study cannot address all categories associated with
the micro—, meso—, and macro—levels of analysis. Instead, it focuses on one

sub—feature for closer examination.
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Within this category —namely linguistic features— | elaborate on syntax
and grammatical structures. Syntax is defined as the study of the
interrelationships between elements of sentence structure, and of the rules
governing the arrangement of sentences in sequences (Crystal, 2008, p. 279).
Although these rules are often conceived as abstract mental representations,
they generate infinite sentences that collectively form discourse. Accordingly,
De Beaugrande and Dressler (1981) establish a link between cohesion (or
continuity) and syntax, arguing that cohesion functions as a property of
syntactic organization (p. 48).

Teun van Dijk (2008) similarly addressed this question, demonstrating
that ideology of newspapers showed in the ways the participants of varying
power were represented in sentential syntax (p. 59). For example, describing
an event as ‘X caused Y’ rather than ‘Y happened after X’ constitutes a
syntactic choice that affects perceived causality. Moreover, nominalization and
passivation —both produced through syntactic and grammatical processes—
usually play a role in encoding ideological stance (Fairclough, 2006, p.
181), linguistic craftmanship, or other layers of meaning. consequently, such

syntactic nuances warrant close attention in discourse analysis.

I now turn to the second category at the micro—level: pragmatic and
interactional context. This category encompasses sub-features such as
speech acts, turn—taking, politeness, and implicature. In this section, | focus
on implicature. In Grice’s view one can mean something either by saying it
or by saying (or “making as if to say”) something else. What one implicates
by saying something is generally not implied by what one says (Bach, 2012,
p. 55).

This distinction indicates that the process of meaning production differs
from the immediate pragmatic purpose of an utterance. In this view, meaning
is not generated solely through linguistic form but emerges through the
cooperative interaction between speaker, hearer and language. It is in

this context that Paul Grice proposed the cooperative principle and its four
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maxims: quantity, quality, relation, and manner (Grice, 1975, p. 45). Each
maxim comprises a set of more specific guidelines that may be flouted
in interaction. When speakers deliberately flout a maxim, they exploit the
situation and say what they believe to be false; then the implicature is not
carried by what is said, but only by the saying of what is said, or by ‘putting
it that way’ (Grice, 1975, pp. 45-58).

For instance, if a person A asks, ‘can you lend me some money?’ and
person B answers, ‘I need to pay off a big loan this month’; person B did
not explicitly say ‘no’, but one can infer the relevant maxim, which is in this
case a polite refusal. Having identified the role of implicature, discourse
analysts should then consider the role such implicit meaning meanings play
in shaping discourse and interaction, particularly in regard to power relations,

politeness strategies, and the dynamics of linguistic exchange.

The third category of micro-level aspects concerns discursive strategies,
which examine sub—features such as nomination, predication, framing,
argumentation, intensification and mitigation (Reisigl & Wodak, 2009, p. 95).
Reisigl and Wodak (2009) further define discursive strategy a more or less
intentional plan of practices (including discursive practices) adopted to achieve
a particular social, political, psychological or linguistic goal. Discursive strategies
are located at different levels of linguistic organization and complexity broadly
as a more or less intentional plan of practices (p. 94).

The paragraph that follows examines mitigation as a discursive sub—feature.
Mitigation addresses phenomena such as modification the illocutionary force
and thus the epistemic or deontic status of utterances (Reisigl & Wodak,
2009, p. 95; Holmes, 1984, p. 345). According to Bruce Fraser (1980),
to mitigate is to soften the effects of an order, ease the blow of bad news,
make a criticism more palatable, and the like. For instance, to utter ‘I must
forbid you from ...” or ‘I must criticize you from’ may count as an act of
forbidding or criticizing, respectively, though the literal interpretation of each
sentence is only a report of obligation (p. 342). By focusing on illocutionary
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acts performed through individual utterances rather than larger discursive
structures, this sub—feature highlights how mitigation produces discursive
effects. It underscores the role of mitigation strategies in shaping the
discourse—analytic process, illuminating processes of power negotiation at
the interpersonal level and revealing the subtle mechanisms through which

language users pursue their communicative objectives.

| now turn to genre and register, which constitute the fourth category
in this section. A Genre comprises a class of communicative events, the
members of which share some set of communicative purposes. These
purposes are recognized by the expert members of the parent discourse
community and thereby constitute a rationale for the genre (Swales, 1990,
p. 58). Acknowledging that genres are recognizable and recurrent patterns
implies that they belong to an interdiscursive construct. Therefore, from
a micro-level analytical perspective, genre analysis focuses on linguistic
features, including lexico-grammatical features, textualization, and structural
interpretation of the text-genre (Bhatia, 1993, pp. 13-26).

As for register, it refers to the relationship between the situational use of
language and its functions. A register is defined as a variety associated with
a particular situation of use (including particular communicative purposes)
(Biber & Conrad, 2019, p. 6). Register encompasses the analysis of three
interrelated variable: the type of social action (what is happening or field),
role relationships (who is involved, or tenor), and symbolic organization (how
language is being used or

mode) (Halliday, 1978, p. 35).

Given that these three variables operate within a specific context —namely,
the context of situation— and that genre is associated with a broader level of
meaning, namely the context of culture, these two levels of communication
work together to interpret the social context or discourse (Martin, 1992, p.
495). There is therefore an interplay among genre, register and language:

modification in one dimension often entails corresponding changes in the
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others. Language use is not independent of the function it serves; rather it
is intrinsically tied to situationality, a concept that will be addressed in the

following section.

The final category addressed in this section is situationality, which has
received comparatively less attention in linguistic proper than in sociolinguistics
and ethnomethodology. Situationality is a general designation which render
a text relevant to a current or recoverable situation of occurrence (De
Beaugrande & Dressler, 1981, pp. 9-13). From this perspective, situationality,
as a factor influencing discourse, concerns how to find a balance between
efficiency and effectiveness that will be appropriate to the situation and
to the participants’ roles (De Beaugrande & Dressler, 1981, pp. 9-13).
Such a balance is attained through speakers’ and writers’ awareness of the

linguistic choices mobilized within specific discursive practices.

Another perspective on this aspect is Dell Hymes’s ethnography of
communication, which he introduced in his earlier work. The foundations
of this approach are ethnographic and sociolinguistic; that is, they primarily
address external contextual dimensions rather than exclusively internal
linguistic features. Hymes’ framework is articulated through the SPEAKING
model, which elaborates the context of situation into eight components: Setting
and Scene, Participants, Ends, Act sequence, Key, Instrumentalities, Norms,
Genre (Hymes, 1972, pp. 59-65). A third perspective is the sociocognitive
model developed by Teun van Dijk across several studies. Van Dijk (2006)
conceptualizes the relationships among discourse, context, and cognition as

follows:

Contexts defined as participant definitions, that is, as mental
constructs, are able to function as the interface between situational
and societal structures and discourse structures, because they
subjectively ‘represent’ relevant aspects of situations and society
and directly interfere in the mental processes of discourse production

and comprehension (p. 163).
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In this excerpt, van Dijk refers to mental models as a mediating interface
in the process of communication. In other words, van Dijk’s model posits
communication as an interpersonal process, that is simultaneously individual,
cognitively controlled, and mentally mediated. By contrast, De Beaugrande
and Dressler conceptualize situationality primarily as a property anchored
in textual dimensions. Consequently, the discourse analyst focuses on
discourse never in isolation, but always in its relations with other elements,
and always in ways which accord with the formulation of the common object
of research (Fairclough, 2010, p. 5)

Building on these insights, all such factors influence discourse analysis,
whether in observable way or at more implicit levels. By way of illustration,
in a thesis viva, the interactional dynamics between panel members and the
doctoral candidate are shaped by configurations of field, tenor, and mode,
which together define the register of academic evaluation. Within this critical
institutional interaction, if tension emerges during the exchange, linguistic
choices and discursive strategies may be vary according to situational
parameters that governs power relations, disciplinary conventions, and

expectations of academic performance.
4. Meso-level analysis of discourse

Norman Fairclough developed the three—dimensional model of CDA in
his 2006 book discourse and social change book. Within this framework,
analysis proceeds as follows: the text is described at the micro-level;
discursive practice (meso-level) is responsible for interpretation; and social
practice (macro-level) is responsible for explaining (p. 73). On the same
page, Fairclough conceptualizes discursive practices (meso-level) as an
analytical lens for examining processes of production, distribution, and
consumption, assigning it a mediating role between the micro— and macro-
levels of discourse analysis. This mediating function has been corroborated by
numerous CDA scholars. For instance, van Dijk (2015) similarly emphasizes

that the link between text and society is mediated (p. 467).
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Accordingly, Fairclough (2003) explicitly addresses this issue in a
paragraph entitled The limits of textual analysis, which serves as an
introductory conceptual framing. He argues that one would need to frame
textual analysis within, for instance, organizational analysis, and link the
micro analysis of texts to the macro analysis of how power relations work
across networks of practices and structures (pp. 15-16). In other words,
Fairclough contends that a meso-level of discourse analysis is required to
function as a mediating layer, bridging micro-level linguistic features and
macro-level sociopolitical structures, including power, ideology, systems of

representation, and institutions.

These interconnections are the focus of this section. | begin with
institutional context and then turn immediately to organizational discourse,
as the relationship among action, texts, discourses, and institutions is both
recursive and iterative: Institutions are constituted in discourse, and to
understand the process of institutionalization and how institutions enable and
constrain action, we need to understand the discursive dynamics underlying
them (Phillips, Lawrence, & Hardy, 2004, p. 646). In this sense, the term
institution is sometimes used to refer to entities such as schools, universities,
courts, corporations, the military, and the church —settings in which norms,
policies, and routines are formally established and come to be taken for
granted as stabilized practices within a broader social and often global

context.

At first glance, it may appear that institutions are primarily physical sites
in which social activities take place; however, this understanding require
further clarification. Michael Agar (1985) defines institutions as a socially
legitimated expertise together with those persons authorized to implement it
(p- 164). This definition foregrounds the human and discursive dimensions
of management and governance, while also emphasizing that institutions
are not confined to physical settings. Rather, they may refer to any powerful
and organized social formation, such as government bodies or the media.

Consequently, institutions are seen as inextricably linked to power and
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serving the interests of certain powerful groups (Mayr, 2008, p. 4)

Moreover, given that institutions are associated with distinct domains of

expertise,

an institutional framework is required to account for their communicative
practices as well as other forms of social activity. For example, institutional
settings such as the military or courts impose specific discursive constraints
that regulate who is entitled to speak, what can be said, which styles or
registers are considered appropriate. These norms, policies, and routines are
sometimes codified in institutional protocol, which language users gradually
internalize through participation and socialization. Michel Foucault (1972)
explains the rationale behind adherence to such protocols, arguing that every
educational system is a political means of maintaining or of modifying the
appropriation of discourse, with the knowledge and the powers it carries with
it (p. 227). From this perspective, institutionally defined communication rules
reflect not only the power exercised by institutions but also the ideologies
they reproduce and legitimize.

Closely related to institutional analysis, organizational discourse refers
to a multidisciplinary domain that looks at the ways in which language and
meaning shape organizational phenomena (Robichaud, 2015, p. 1). More
specifically, organizational discourse refers to principal means by which
organization members create a coherent social reality that frames their sense
of who they are (Mumby & Clair, 2000, p. 181). In this sense, organizational
discourse can be understood as a set of discursive practices that structure
interpersonal communication and social action, while simultaneously reflecting

and mediating broader social and institutional objectives.

Within this framework, institutional discourse can be seen as operating at
a more abstract and structured level. As van Dijk (2009) notes, institutional
discourse is often partly planned in advance and less spontaneous (p.
250). Similarly, Fairclough (2006) characterizes institutional discourse as

strategic or influenced by technologization of discourse (p. 219). Institutional
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discourse thus aligns more closely with the macro level of social structures,
where power relations and hierarchies are explicit and formally organized.
By contrast, organizational discourse operates primarily at the micro-level
of social life. It is local, situated, and embedded in day-to—day practices,
shaped by —but not reducible— to institutional norms and policies. As such,
hierarchical relations tend to be less overt and are often negotiated through

routine communicative interaction.

For instance, an email exchanged between two NGOs typically follows
established institutional norms and genre conventions, including levels
of formality, standardized formats (such as subject lines and dates), and
regulated content. By contrast, when the same actors meet in person,
communicative practices often shift: interactions become less formal, more
dynamic, and highly context dependent. In summary, institutional modes
of communication tend to operate within formal and political frameworks in
which discourse is planned in advance and structured around predefined
objectives. As a result, discursive structures remain relatively stable and
change primarily in relation to institutional goals. Organizational practices,
by contrast, are more fluid and interactional; they may emerge spontaneously
in everyday contexts and, at times, even reshape institutional norms through

the adaptation of new discursive strategies.

The third category addressed in this section is community norms, which
constitute a core component of a discourse community. According to John
swales (1990), discourse community is made up of

o individuals who share common goals agreed upon by most members,
e it has mechanism of intercommunication among its members,

e it uses its participatory mechanisms primarily to provide information and
feedback,

e« has and uses one or more genres that help the group achieve its shared

goals,
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o it has acquired some specific lexis,
it has a reasonable ratio of novices and experts (pp. 24-27).

Consider a tense moment in a Formula One race, in which cars may
experience maximum deceleration (braking) of over five g (G-force) when
braking into the first chicane after reaching speeds of up to 350 km/h on
the main straight. Under such high—pressure conditions, neither the race
engineer nor the driver can rely on extended or elaborated utterances. Instead,
communication, must be rapid, economical, and highly conventionalized. As
a result, semantically dense lexical items are preferred. For example, Box
is a single word that functions during a race as a directive from the pit wall
instructing the driver to enter the pit lane for a pit stop. In other words,
race—specific norms regulate turn—taking and constrain permissible forms
of interaction, giving rise to highly professionalized communication in critical
and official moments. Beyond in—-race communication, written genres such
as emails and formal letters are used to communicate with FIA (Fédération
International de I’Automobile) regarding race incidents and administrative
matters. In this sense, Swales (1990) notes that discourse communities
use and develop genres that outsiders may recognize but are tailored to the
group needs (p. 26)

Hence, discourse communities can also be professional... Active
community members also carry on informal exchanges: at conferences,
through e-mails interest groups, in memos and elsewhere, the results of
which may be woven intertextually into public, published texts (Johns, 2011,
pp. 502-503). Ultimately, community norms shape discourse practices by
providing a shared framework of expectations and interpretative resources

that influence what is said, how it is said, and how it is understood.

Finally, I examine the fourth category in this section: media and
technology. Over recent decades, means of communication have developed
such that discourses are communicated not only through political speeches

and news items but through different kinds of semiotic resources, different
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modes, and realized through different genres (Machin, 2013, p. 347).
Consequently, communication is subject to mediation means, or to digital
practices, which are assemblages of actions involving tools associated with
digital technologies (Jones; Chik; Hafner, 2015, p. 3).

As a result of these developments, multimodal analysis has emerged
within the field of Critical Discourse Studies (CDS) to address at least two
major issues: first, the role of media as an institution in shaping discourse
and imposing power relations and new agendas; and second, the role of
multimodal communication itself. The first issue has been discussed
previously, and power will be examined further below; the second relates to
what Kress and van Leeuwen (2001) describe as the shift from monomodality

to multimodality (p. 1).

The rationale for this shift lies in the recognition that language alone is not
responsible for meaning production; rather, meaning making is fundamentally
a multimodal process (Kress & van Leeuwen, 2001, p. 79). From this
perspective, meaning is also produced through semiotic processes beyond
language. As Gunther Kress (2010) famously argues, ‘meaning is the stuff
of semiotics’, and is therefore inevitably and centrally implicated in any
theory of learning. Semiotically speaking, sign—-making is meaning—making
and learning is the result of these processes (p. 178, emphasis in original).

Another example drawn from
Formula One races is the chequered
flag (Fig. 1). This sign forms part of a
broader semiotic ensemble, namely
the digital image, and carries specific
semiotic meanings —particularly when
images of the race winner are
transmitted to Formula One fans or
viewers via their mobile phones,
computers, and television screens, or =
through live streaming. In this context, Fig. 1: chequered flag
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meaning is produced through the articulation of multiple modes, ranging
from visual and gestural modes to spatial and temporal ones. The chequered
flag thus brings together gesture and technology to signify the end of the
race, while simultaneously indexing a real-world event: the race leader
crossing the finish line.

Meaning, therefore, is culturally dependent rather than inherent. These
meanings align with Kress’s view that meaning is designed rather than
merely encoded. In this sense, Kress (2010) argues that design is the
process of translating the rhetor’s oriented assessment of the environment
of communication into semiotically shaped material (p. 132, emphasis in
original). This process also embodies the institutional power embedded
in the FIA’s rules. Consequently, these discursive aspects involved in
the production of digital knowledge provides a valuable framework for
understanding discourse production and analysis, while opening up further

theoretical implications.
5. Macro-level analysis of discourse

Macro—-levels aspects of discourse are sometimes regarded as long-
established concerns. Issues such as power, ideology, and domination date
back to the earliest civilizations, and cultural and historical contexts have
long been central to social inquiry. This section addresses these macro-

level aspects of discourse analysis and
seeks some of their less visible roles.

The first category examined in this section is power and ideology and
their relationship to social institutions such as the media. Power has been
addressed across numerous disciplines and there is a plethora of definitions
of the concept. Perhaps the most well-known definition of power [Macht] is
provided by Max Weber (1978), who defines it as the probability that one
actor within a social relationship will be in a position to carry out his own will
despite resistance (p. 53). According to Ruth Wodak and Michael Meyer
(2009), this understanding of power serves as a common denominator
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across disciplines (p. 9).

Moreover, given the interdisciplinary nature of the concept of power, Michel
Foucault (1978) offers a different definition: power is not an institution, and
not a structure; neither is it a certain strength are endowed with; it is the name
that one attributes to a complex strategical situation in a particular society (p.
93). Foucault conceptualize power as relational and productive and reject
the view that power is something that can be possessed. Consequently, he
examines the relationship between knowledge and power and the ways in
which power operates through discourse. As Foucault (1978) maintains,
power is everywhere; not because it embraces everything, but because it

comes from everywhere (p. 93).

These conceptualizations have been particularly influential for discourse
studies, especially for CDA, through which the relationship between power
and discourse has given rise to specific theoretical developments, commonly
referred to as the macro-level. Accordingly, these conceptualizations offer
new explanatory frameworks, particularly because power —while largely
invisible— remains central to understanding the dynamics and specifics of
control (of action) in modern societies. Therefore, Linguistic manifestations
are analyzed in depth in CDS (Wodak & Meyer, 2009, p. 10). Moreover,
the imposition of power has increasingly ceased to rely on force in many
domains of social life; instead, power is exercised and enacted in invisible
or covert ways, as suggested above, whether in interpersonal or institutional
contexts. Consequently, significant analytical attention has been devoted to
uncovering the mechanisms through which power operates.

The analysis of these mechanisms reveals further complexities in the
examination of social and political ideology within discourse studies.
Ideology necessitates an examination of power, social beliefs, and other
related concepts. For van Dijk (1998), whose work is historically and
methodologically more closely aligned with a cognitive framework, ideology
consists of shared frameworks of social beliefs that organize and coordinate
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the social interpretations and practices of groups and their members (p. 8).
For Fairclough (2003), who shares with van Dijk

and Wodak an interest in CDA,

ideologies are representations of aspects of the world which can
be shown to contribute to establishing, maintaining and changing
social relations of power, domination and exploitation. This critical
view of ideology, seeing it as a modality of power, contrast with
various descriptive views of ideology as positions, attitudes, beliefs,
perspectives of social groups without reference to relations of power
and domination between such groups (p. 9).

Regardless of the theoretical perspective adopted to conceptualize
ideology and its relationship to discourse and power, ideology has always
been intrinsically linked to knowledge and power, all of which are deeply
intertwined in discourse. Consequently, uncovering the role of ideology
in enacting hegemony, domination, consent, or combinations thereof has
been a central concern. This discursive enactment of power ultimately
influences aspects of discourse structures, and the main objective of CDA
is therefore to systematically explore often opaque relationships of causality
and determination between (a) discursive practices, events and texts, and
(b) wider social and cultural structures, relations and processes (Fairclough,
2010, p. 93).

For instance:
BRITAIN INVADED BY AN ARMY OF ILLEGALS
SUN News Special
By John Kay and Alison Bowyer

Britain is being swamped by a tide of alleged immigrants
so desperate for a job that they will work for a pittance in our
restaurants, cafes and nightclubs.
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Immigration officers are being overwhelmed with work. Last year, 2,191
‘illegals’ were being nabbed and sent back home. But there are tens of
thousands more, slaving behind bars, cleaning hotel rooms and working in
kitchens (van Dijk, 2008, p. 80).

This article was published in the British newspaper The Sun, which
is generally regarded as right-wing and aims to influence public opinion.
In van Dijk’s (2008) analysis, the headline contains three major negative
and racist lexical choices —invaded, army, and illegals. These expressions,
together with the details of the article, frame immigration as a form of warfare
that threatens Britain. Consequently, immigrants are represented in a very
negative way (They), and (We) or our People (officials, business, Britain) in

a very positive way (pp. 80-82).

In this context, it is evident that the newspaper, as an institution, has
abused its power through this opaque headline by framing the event as
objective and self-evident to readers, thereby implying that Britain must act
in response to an alleged invasion. In other words, institutions manipulate
ideology and power while simultaneously setting the agendas for what can
be talked about. As van Dijk’s (2015) argues, the power of dominant groups
shows not only in their control of the discourse of others but also in their
own discourse. That is, social power may also be locally enacted by the very
properties of discourse of (members of) powerful groups (p. 474).

The second category examined in this section is the socioeconomic and
political context. This category includes the analysis of policy, governance,
and social class. Policy and governance, in particular, are closely associated
with officials and institutions that oversee and, at times, influence discourse
structures, thereby determining what may be discussed and, more importantly,
how issues are addressed. As van Dijk (2015) notes, among many other
resources that define the power base of a group or institution, access to or
control over public discourse and communication is an important “symbolic”

resource, and this is also the case for knowledge and information (p. 470,
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emphasis in original).

Moreover, several characteristics distinguish the social class of elites
and their discourse, including socioeconomic status, such as being skilled,
wealthy, educated, and empowered by their institutional positions. As
Fairclough (1989) explains, discourse often embodies assumptions which
legitimize existing power relations, and those assumptions are ideologies
(pp. 2—33). For instance, in the article discussed above, The Sun selected
specific journalists and granted them access to sensitive information, which
they were then allowed to publish in a biased manner. This process serves
to legitimize a right-wing perspective as both normative and necessary in

Britan, albeit articulated through explicitly racist representations.

The third category examined in this section is the cultural and
historical context. This category encompasses the study of collective
memory, tradition, and national narratives. According to Fairclough and
Wodak (2000), discourse is historical, and the distinctive feature of this
aspect is its attempt to integrate systematically all available background
information in the analysis and interpretation of the many layers of a written
or spoken text (p. 266). In this sense, every discourse is produced within a
cultural and historical context that simultaneously provides its significance,

structure, and constraints.

For example, discourse structures produced in Britain differ from those
produced in the United States. The historical trajectories experienced by
the two countries are distinct; consequently, the historical layers that shape
discursive practices and cultural narratives also differ. These layers are
linked to collective memory, traditions, religious influences, and intercultural
discourses. From this perspective, British discourse is often regarded as
more conservative, indirect, and formal than its American counterpart. As
Stuart Hall (2003) explains, meaning is produced through [what he terms] the
cultural circuit, which shapes everyday life. the question of meaning arises

in relation to all the different moments or practices in our cultural circuit —in
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the construction of identity and the marking of difference, in production and
consumption, as well as in the regulation of social conduct (pp. 3—4).

In addition, the cultural and historical dimensions of discourse shape its
analysis by providing shared identities, experiences, practices, memories,
and interests. Accordingly, discourse analysis examines how the cultural
rules which constitute a specific discourse, make for example a certain text
a fascist text. The same methodology approach applies to the historical
dimension of discourse, as each text relates to other texts, synchronically
and diachronically (Fairclough & Wodak, 2000, p. 266). Consequently,
genre, intertextuality, and interdiscursivity play a crucial role in linking texts
to broader social formations and practices; the report discussed above from
The Sun does not merely allude to contemporary sense of danger; rather it
is embedded in and draws upon historical narratives of threat, evoking past

dangers and hostilities posed to Britain by its neighbours decades earlier.

The final category examined in this research is media and institutional

discourse.

Historically, the role of media has evolved significantly, and its role become
pivotal in everyday human life. Media discourse refers to interactions that
take place through a broadcast platform, whether spoken or written, in
which the discourse is oriented to a non—present reader, listener, or viewer
(O’Keeffe, 2012, p. 441). In modern societies, media objectives transcend
mere mediation, and engage with ideological processes (Fairclough, 2010,
p. 79), as ideology is considered more important than cognition (Mullins,
1972, pp. 506-507).

Often this role takes effect within institutional contexts, which provide
a structured frame of interaction for recipients. Fairclough (2010) explains

these dynamics as follows:

A social institution is (among other things) an apparatus of verbal
interaction, or an ‘order of discourse’... Each institution has its own

set of speech events, its own differentiated settings. It is, | suggest,
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necessary to see the institution as simultaneously facilitating and
constraining the social action (here, specifically, verbal interaction) of
its members: it provides them with a frame for action, without which
they could not act, but it thereby constrains them to act within that
frame (Fairclough, 2010, pp. 40-41).

Moreover, given that cultural institutions such as universities and media
draw on information and communication means to practicing symbolic power
(Thompson, 1995, p. 17), institutional discourse becomes a paradigmatic
case through which ideas are disseminated across social networks and
cultures. This process, in turn, has numerous implications, including the
globalization or universalization of certain political and academic ideas,
such as Neoliberalism, dominant constructions of power, and the English

language.

Another implication of the previously discussed processes concerns
cultural homogenization. For instance, the structure of news reports that
construct the identity of Ahmad al-Ahmad —who disarmed one of the gunmen
during a terrorist attack at Bondi Beach, Sydney, in December 2025- is
framed in a largely unified manner across languages and cultural contexts.
This uniformity reveals the power relations underpinning journalistic practice.
At the same time, most of these news reports foreground the nationality and
religion of the alleged hero, identified as a Syrian Muslim, a discursive choice
that is politically motivated. In contrast, the identity of the individual who shot
the alleged hero is not clearly mentioned. This asymmetrical distribution
of detail suggests that journalistic discourse is shaped and regulated by
institutional policies aligned with specific political agendas.

6. Conclusion: Limitations, implications, and directions for future research

This theoretical study has examined key aspects of discourse analysis that
shape analytical processes. Whether a bottom-up approach (micro—, meso-
, and macro-levels) or a top-down approach is adopted, the macro-level

consistently appears to exert a more tangible influence on discourse than the
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reverse. This tendency may be linked to Western ideological traditions, while
privilege abstract structures and emphasize their determining role in shaping
concrete social practices.

The aspects discussed here are not intended to be exhaustive. This limitation
is not primarily due to a reliance on Western philosophical traditions, but
rather due to constraints of scope. Future research is therefore encouraged
to explore these analytical dimensions within Eastern cultural contexts,
such as Chinese, Indian, and Middle Eastern societies, where alternative

epistemological assumptions may foreground different analytical priorities.

Another issue highlighted in this study is the role of creativity in shaping
discourse analysis. Multimodal approaches, in particular, offer innovative
analytical possibilities by integrating visual and textual semiotic resources.
Greater attention to creative semiosis is therefore warranted, as multimodal
configurations —such as the photo-text example in Fig. 1— activate multiple
cognitive processes rather than

a single interpretive mechanism.

Finally, ideology remains a critical but under—theorized concept. Although
often treated as more influential than cognition, the privileging of ideology
requires clearer justification and empirical grounding, especially given the
diversity of theoretical traditions informing its conceptualization. Therefore,
this study recommends that the analysis of ideology within discursive contexts
be further developed and examined more systematically.

Notes

1. Kamil A. Mikhael, PhD in Languages and Translation, is a Linguist and
Researcher, based in Beirut, Lebanon.
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Abstract

This study examines how artificial intelligence (Al) is reshaping musical
creativity across composition, production, and audience perception.
Drawing on cognitive science, neuroscience, classical theories of creativity,
and design thinking, the research investigates whether Al functions
primarily as a technical extension of human creativity or as an emerging
creative collaborator. Using a mixed—methods design that combines
surveys, listening experiments, and semi-structured interviews with 100
participants aged 18 to 50, the study reveals a complex and evolving
relationship between human and algorithmic creativity. While participants
recognize Al’s effectiveness in melody generation, production support,
and personalized recommendation, emotional depth, intentional originality,
and authentic artistic expression remain strongly associated with human

agency. Interviews with professional musicians further indicate that Al is
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valued as a source of inspiration and efficiency rather than as a replacement
for human creativity, alongside persistent concerns regarding authorship
and professional identity. Overall, the findings suggest that Al does not
displace musical creativity but rather reconfigures it as a hybrid process
in which human intuition and algorithmic generation interact. This hybrid
model challenges traditional definitions of musical creativity and highlights
the relevance of design studies for understanding creative practices in
human-Al systems.

Keywords: Artificial intelligence; musical creativity; composition and

production; design thinking; human-Al interaction; audience perception.
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Introduction

Music has long functioned as a central mode of human expression, me-
diating emotion, identity, memory, and culture. Across history, technologi—
cal developments, from notation systems and mechanical instruments to
recording technologies and digital audio workstations, have continually re—
shaped musical practices without fundamentally displacing human creativity.
In recent years, however, artificial intelligence (Al) has introduced a qualita—
tively different shift. Contemporary Al systems are no longer limited to as—
sisting production or distribution; they increasingly participate in generative
processes traditionally associated with human composition, raising profound

questions about creativity, authorship, and artistic agency.

Al-driven music systems, such as Google’s Magenta, OpenAl’s MuseNet,
and AIVA, are now capable of generating melodies, harmonies, arrange-
ments, and even full compositions across multiple genres (Google Magenta
Team, 2016; OpenAl, 2019; AIVA Technologies, 2016). These develop—
ments challenge long-standing assumptions that creativity is an exclusively
human capacity grounded in intention, emotion, and lived experience. As
machine—learning models analyze vast musical datasets and produce sty—
listically coherent outputs, the boundaries between tool, collaborator, and
creative agent become increasingly blurred. This transformation raises a
fundamental question: How should musical creativity be understood in
contexts where human and algorithmic processes are deeply inter-

twined?

While existing scholarship has explored Al’s technical capabilities in music
composition and production, less attention has been paid to how creativity
itself is being redefined through human-Al interaction. In particular, there is
a need to examine how musicians and listeners conceptualize creativity in
Al-assisted music, how they evaluate emotional authenticity and originality,
and how these perceptions relate to broader theoretical models of musical

creativity. Addressing these issues requires moving beyond purely techno-
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logical assessments toward an interdisciplinary framework that integrates
creativity theory, sociocultural perspectives, and empirical inquiry.

Accordingly, this study adopts an empirically informed conceptual ap-
proach to investigate how artificial intelligence is reshaping musical creativ—-
ity in the realms of composition, production, and listening practices. Rather
than asking whether Al can be creative in a human sense, the study exam—
ines how creativity is redistributed across hybrid systems involving human
intention, algorithmic generation, and cultural interpretation. Empirical data
are used not to measure creativity as an isolated variable, but to interrogate

and refine existing theoretical understandings of creativity in music.

The central research question guiding this study is: How is musical cre—
ativity being redefined through human—Al interaction in music compo-

sition and production?
To address this question, the study explores four sub—questions:

1. How do audiences and professional musicians conceptualize cre—

ativity in Al-assisted music?

2. To what extent is Al perceived as a technical tool, a creative col-

laborator, or an autonomous agent?

3. Which dimensions of musical creativity (emotional, technical, aes—

thetic, and social) are perceived as most affected by Al involvement?

4. How do these perceptions challenge or extend human-centered the-

ories of musical creativity?

The study employs a mixed—methods design combining surveys, a listen—
ing experiment, and semi—structured interviews with musicians and listeners.
By situating empirical findings within contemporary theories of creativity, Al,
and design thinking, the research contributes to ongoing debates about hy-
brid creativity and the evolving relationship between humans and intelligent
technologies in artistic domains. A literature review will be the main pillar to

answer these questions.
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1. Musical Creativity in the Age of Artificial Intelligence: Theoretical Per—
spectives

This chapter will examine classical and contemporary theories of musical
creativity, and consider how these frameworks intersect with recent
developments in Al. This theoretical inquiry is central to understanding how
Al reshapes creative agency, authorship, and meaning within contemporary

musical practices.
1.1 Musical Creativity as Plural and Situated

Contemporary research increasingly conceptualizes musical creativity as
a plural, situated, and socially embedded phenomenon rather than a sin-
gular cognitive trait. Burnard’s influential framework of musical creativities
emphasizes that creativity manifests differently across contexts, practices,
and cultural settings, encompassing professional composition, improvisation,
everyday music-making, listening, and technological mediation (Burnard,
2012, pp.3-7). From this perspective, creativity is not limited to the act of
composing original works but includes interpretive, curatorial, and experien—

tial dimensions.

This plural understanding is particularly relevant in digital environments
where listeners actively engage with music through playlists, recommenda—
tion systems, and interactive platforms. Such practices complicate traditional
distinctions between creator and consumer, suggesting that creativity may
emerge across a network of actions involving selection, recombination, and
interpretation. In the context of Al-generated music, these dynamics invite

reconsideration of where creativity is located and how it is recognized.
1.2 Human-Centered Models of Musical Creativity

Classical theories of creativity have largely emphasized human cogni—
tion, intentionality, and emotional engagement. Boden’s model of creativity
(1998, pp. 347-350), which distinguishes combinational, exploratory, and

transformational creativity, has been particularly influential in framing cre—
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ative processes as operations within conceptual spaces. In music, such
processes are closely linked to cognitive expectations, emotional resonance,
and embodied performance.

Psychological and neuroscientific research further reinforces the human-
centered view of creativity. Studies in the psychology of music highlight the
role of affect, memory, anticipation, and reward in musical experience, while
neuroscientific research associates musical creativity with distributed neural
networks involved in prediction, emotion, and motor coordination (Daikoku,
2025; Villarreal et al., 2013). These perspectives underscore the deeply
embodied and affective nature of musical creativity, often positioning it as

inseparable from lived human experience.

William Forde Thompson (2014, pp.28-29) notes that creativity in music
arises from complex interactions between cognitive processing (expectations,
schemas) and emotional responses. This provides a comprehensive
framework situating creativity within the psychology of music perception
and affect. Daniel Levitin (2006, pp.185-195) further argued that musical
creativity emerges from the interplay of memory, expectation, and pleasure,
with music engaging brain networks responsible for prediction and reward.
Such models foreground creativity as an embodied and affective process,
raising critical questions about how creativity should be understood when
musical outputs are generated or mediated by non-human systems.

However, the emergence of Al-generated music places pressure on strictly
human-centered models. When listeners perceive algorithmically generated
music as coherent, aesthetically engaging, or emotionally evocative, ques—
tions arise as to whether creativity should be defined by internal experience,

observable output, or cultural interpretation.
1.3 Artificial Intelligence and Computational Creativity in Music

The growing field of computational creativity explores the extent to which
machines can produce outputs that are novel and valuable within a given

domain. In music, Al systems based on deep learning architectures have
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demonstrated remarkable capacity for generating stylistically consistent
compositions by learning statistical patterns from large datasets (Colton et
al., 2011). Reviews of Al-based music composition highlight both technical
advances and conceptual limitations, particularly regarding originality, inten—
tionality, and emotional depth.

Importantly, recent scholarship suggests a shift away from asking whether
Al is creative toward examining how creativity emerges through hybrid
systems. Al-generated music is increasingly understood as the product
of interactions between human design choices, training data, algorithmic
processes, and cultural frameworks of evaluation. From this perspective, Al

does not replace human creativity but participates in its reconfiguration.
1.4 Post-Human and Distributed Creativity

Post-human and sociomaterial theories offer further tools for understand-
ing creativity in Al-mediated contexts. Scholars working in this tradition ar—
gue that creativity is distributed across networks of humans, technologies,
cultural norms, and institutions. Actor—Network Theory, in particular, con—
ceptualizes non-human entities as actants that shape outcomes without
possessing intention or consciousness (Latour, 2005, pp. 10-11; Suchman,
2007, pp-238-239).

In music, this approach has been used to examine how technologies me-
diate creative practice, authorship, and aesthetic values. Applying this lens
to Al suggests that creativity may be understood as an emergent property of
human—machine assemblages rather than as an attribute of a single agent.
This perspective aligns with recent discussions of co—creation, shared au—
thorship, and hybrid agency in both music and design studies (Galanter,
2012; Boden & Edmonds, 2009).

1.5 Conceptual Framework

Drawing on these perspectives, the present study conceptualizes musical

creativity as a multidimensional construct comprising:
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. emotional expression and affective resonance,
. originality and novelty,

o technical production and iteration,

. authorship and agency,

. cultural and social meaning.

These dimensions form the analytical framework through which empiri—
cal findings are interpreted, enabling examination of how Al reshapes, not
replaces, musical creativity. Building on the theoretical perspectives outlined
above, the following section presents the methodological framework adopted
for this study.

2. Methodology
2.1 Research Design

This study employs a convergent mixed—-methods design, integrating
quantitative and qualitative data to explore perceptions of musical creativity
in Al-mediated contexts. The combination of surveys, a listening experi—
ment, and semi-structured interviews allows for triangulation of findings. It
provides both breadth and depth in understanding how audiences and pro-

fessional musicians conceptualize creativity.
2.2 Participants and Sampling

A total of 100 participants were recruited for the study, comprising musi-
cians and non—-musicians. A purposive sampling strategy was employed to
capture a broad range of perspectives on musical creativity, including both
professional engagement in music and everyday listening practices. Musi—
cians were defined as individuals with formal training or sustained experi—
ence in performance, composition, or music production, while non-musicians

were included to reflect general audience perspectives.

Participants ranged in age from 18 to 50 years. This range was selected

to represent populations actively engaged with digital music platforms
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and contemporary modes of music consumption, including algorithmic
recommendation systems. Nevertheless, variability in familiarity with artificial
intelligence technologies across age groups was anticipated and taken into
account during data interpretation.

The inclusion of participants with differing levels of musical expertise
and a relatively wide age range results in a heterogeneous sample. This
heterogeneity was intentionally incorporated into the research design to
enable comparative analysis across distinct experiential profiles, particularly
between expert practitioners and general listeners, as well as between
individuals with varying degrees of exposure to Al-mediated environments.
Analytical attention was therefore given to subgroup distinctions in order to

support a more nuanced interpretation of the data.

At the same time, this sampling strategy introduces certain limitations.
Differences in musical training and technological familiarity may influence
how participants perceive and evaluate Al-generated music, potentially
affecting the comparability of responses across groups. While the study
addresses this variability through interpretive and comparative analysis, the
findings should be understood as context—-dependent rather than universally
generalizable. Future research may benefit from more controlled sampling

designs or stratified comparisons focusing on specific populations.
2.3 Data Collection Instruments
Survey

The survey gathered quantitative data on listening habits, emotional en-
gagement with music, perceptions of Al-generated music quality, and at-
titudes toward Al’s role in creativity. Survey items were designed to probe
multiple dimensions of musical creativity, including emotional authenticity,

originality, and perceived agency.
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Listening Experiment

Participants took part in a listening experiment involving musical excerpts
generated by Al and by human composers. Without being informed of the
source, participants evaluated the excerpts in terms of emotional impact,
aesthetic preference, and perceived authenticity. This instrument was in-
tended to examine how listeners assess creativity independently of author—

ship knowledge.
Semi—Structured Interviews

In—depth interviews were conducted with professional musicians and com-
posers to explore experiential and ethical dimensions of Al-assisted cre—
ativity. Interview questions focused on authorship, collaboration, emotional
expression, professional identity, and concerns surrounding Al’s integration

into music production.
2.4 Data Analysis

Quantitative survey data were analyzed descriptively to identify patterns in
perceptions and attitudes. Qualitative interview data were analyzed themati—
cally, with themes derived from both the literature and emergent patterns in
participant responses. Findings from different data sources were integrated
during interpretation to provide a cohesive understanding of hybrid musical
creativity.

3. Findings: Perceptions of Musical Creativity in Human-Al Interac-

tion

This section presents the empirical findings of the study, organized around
key dimensions of musical creativity identified in the literature review: emo—
tional authenticity, originality, technical production, authorship, and profes—
sional identity. Rather than reporting survey results sequentially, the findings
are structured thematically to highlight how participants perceive the redefi—

nition of creativity in Al-mediated musical contexts.
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3.1 Emotional Authenticity and the Persistence of Human Creativity

Across data sources, emotional expression emerged as the most consis—
tently human-associated dimension of musical creativity. Survey responses
indicate that music plays a central emotional role in participants’ everyday
lives, with the majority reporting that they use music for motivation, inspira—
tion, relaxation, or emotional regulation. When participants reflected on their
favorite music, emotions such as happiness, relaxation, and feeling ener—
gized were most frequently reported, underscoring the affective centrality of

musical experience.

When comparing Al-generated music with human-composed works, par—
ticipants expressed considerable skepticism regarding Al’s capacity to evoke
comparable emotional depth. While a minority perceived Al-generated mu-
sic as equal or superior in quality, a substantial proportion rated it as worse
or expressed uncertainty. Interview data provide further insight into these
perceptions: professional musicians repeatedly emphasized that emotional
authenticity is rooted in lived experience, intentional expression, and narra—

tive context —qualities they perceive as inaccessible to current Al systems.

These findings suggest that, for both listeners and practitioners, emotional
depth remains a defining marker of musical creativity and a key criterion
by which Al-generated music is evaluated. Even when Al-produced music
is perceived as technically proficient, participants often differentiate it from
human creativity on affective grounds, reinforcing the persistence of human—

centered conceptions of creativity at the emotional level.
3.2 Originality, Novelty, and Algorithmic Generation

Perceptions of originality reveal a more ambivalent stance toward Al-gen-—
erated music. Survey data indicate that participants are divided in their as—
sessments of Al’s creative novelty: while some acknowledge Al’s ability to
generate new musical combinations, many question whether such outputs

constitute genuine originality rather than recombination of existing styles.
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The listening experiment further highlights this ambiguity. A majority of
participants believed they could identify whether a piece of music was Al-
generated, suggesting that listeners perceive stylistic or structural markers
associated with algorithmic composition. However, this perceived detect-
ability did not always correlate with negative aesthetic judgments, indicating
that originality is not assessed solely on authorship but also on perceived
coherence and engagement.

Interviewees articulated a distinction between novelty and originality. Al
was often credited with producing unexpected harmonic progressions, rhyth—
mic variations, or stylistic blends that could inspire human composers. Nev—
ertheless, participants tended to reserve the concept of originality for in—
tentional acts of creative rupture, moments where artists consciously break
conventions or embed personal meaning. In this sense, Al was viewed as
capable of supporting combinational creativity but limited in producing trans-

formational creativity as understood in human-centered frameworks.
3.3 Al as Technical Enhancer Versus Creative Partner

Findings consistently indicate that participants primarily associate Al with
technical and supportive aspects of music—-making rather than with core
creative authorship. Survey responses show that Al is most widely perceived
as influential in music production processes, personalized recommendation
systems, and voice or sound recognition technologies. In contrast, compo-
sition and songwriting, traditionally central to musical creativity, were less

frequently identified as primary areas of Al impact.

Professional musicians reinforced this distinction in interviews, describ—
ing Al as a powerful tool for accelerating workflows, generating preliminary
ideas, or refining production elements. Several participants characterized Al
as an “assistant” or “collaborative resource” rather than a creator in its own
right. Importantly, Al’s value was often framed in terms of efficiency and

experimentation rather than artistic vision.
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At the same time, some interviewees described moments where Al-gen-—
erated outputs disrupted habitual creative patterns, prompting new directions
or aesthetic choices. These experiences suggest that while Al is not widely
recognized as an autonomous creative agent, it may function as a catalyst
within hybrid creative systems, expanding the range of possibilities available

to human composers.
3.4 Authorship, Ethics, and Professional Identity

Concerns surrounding authorship and professional identity emerged
prominently in both survey responses and interviews. Participants expressed
unease regarding ownership of Al-generated music, questioning who should
be credited when creative outputs result from human—Al collaboration. These
concerns were particularly pronounced among professional musicians, who
articulated anxieties about the potential devaluation of human labor and
artistic expertise.

Survey data indicate that participants anticipate both positive and negative
impacts of Al on the future of the music industry, with a slight predominance
of concern over optimism. Interviewees linked these concerns to fears of
cultural homogenization, loss of artistic individuality, and the erosion of

professional opportunities for composers and producers.

Ethical considerations extended beyond economic implications. Several
musicians emphasized the importance of transparency in acknowledging
Al’s role in music creation, as well as the responsibility to respect cultural
sources embedded in training data. These reflections point to an emerging
ethical framework in which creativity is understood not only as the production
of novel outputs but also as a practice embedded in social responsibility and

cultural meaning.
3.5 Toward a Hybrid Model of Musical Creativity

Taken together, the findings indicate that participants do not perceive Al as

replacing human creativity, but rather as reshaping its conditions. Emotional
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authenticity and intentional originality remain strongly associated with human
agency, while Al is valued for its capacity to support technical processes,
inspire experimentation, and expand creative possibilities.

This pattern suggests the emergence of a hybrid model of musical
creativity, in which creative agency is distributed across human intention,
algorithmic generation, and cultural interpretation. Within this model,
musicians increasingly assume the role of curators, editors, and interpreters
of machine—generated material, negotiating meaning at the intersection of
human experience and computational processes (McCormack et al., 2019;
Candy & Ferguson, 2014).

These findings provide the empirical foundation for the discussion that
follows, in which the implications of hybrid creativity are interpreted through
theories of musical creativity, post-human agency, and design thinking.

4. Discussion: Rethinking Musical Creativity in Human-Al Systems

This study set out to examine how musical creativity is being redefined
through human-Al interaction in music composition, production, and listening
practices. By integrating empirical findings with contemporary theories of
creativity, this discussion advances the argument that Al does not simply
augment or threaten creativity, but contributes to a reconfiguration of creative

agency, authorship, and value in music.

4.1 Emotional Authenticity and the Endurance of Human-Centered
Creativity

One of the most consistent findings across the study is the continued centrality
of emotional authenticity in participants’ understanding of musical creativity.
Both listeners and professional musicians strongly associated creativity with
emotional depth, intentional expression, and lived experience, dimensions
they perceived as fundamentally human. This aligns with psychological
and neuroscientific accounts that situate musical creativity within embodied

cognition, affective processing, and autobiographical memory.
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From a theoretical perspective, these findings reinforce human-centered
models of creativity, particularly those that emphasize emotion as a core
criterion of creative value. While Al-generated music may achieve technical
coherence or stylistic plausibility, participants’ reluctance to attribute emo-
tional authenticity to algorithmic systems suggests that creativity is evaluated
not solely on output but on perceived intentionality and narrative grounding.

At the same time, this resistance to recognizing Al as emotionally creative
should not be interpreted as a static or universal stance. Rather, it reflects
prevailing cultural expectations about authorship and expression, which may
evolve as exposure to Al-generated music increases. The findings thus point
to a tension between enduring human-centered conceptions of creativity

and emerging hybrid practices that challenge these boundaries.

4.2 Originality, Combinational Creativity, and the Limits of Algorithmic

Innovation

Participants’ ambivalent perceptions of originality in Al-generated music
resonate strongly with Boden’s distinction between combinational, explor—
atory, and transformational creativity (Boden, 1998). The data suggest that
Al is widely recognized as capable of combinational creativity, reconfiguring
learned musical elements into new patterns, while being perceived as limited
in producing transformational creativity that deliberately redefines stylistic or

cultural norms.

This distinction is crucial. While Al-generated novelty may be technically
impressive, participants often distinguished between surface-level variation
and deeper forms of originality, such as intentional rule—-breaking or personal
expression. In doing so, they implicitly reproduced a hierarchy of creativity

that privileges meaning—making over pattern generation.

However, this hierarchy becomes less stable when Al-generated outputs
are integrated into human creative workflows. Several musicians described
how algorithmic novelty disrupted habitual patterns and prompted new creative
directions. These accounts suggest that while Al may not independently
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enact transformational creativity, it can catalyze such transformations within
human-Al assemblages. Creativity, in this sense, emerges relationally rather

than residing exclusively in either human or machine.
4.3 Distributed Agency and Hybrid Creativity

The findings strongly support theoretical models that conceptualize creativity
as distributed across sociotechnical systems. Participants’ descriptions of Al
as a tool, assistant, collaborator, or provocateur reflect a shift away from
singular authorship toward shared creative agency. This aligns with post-
human and Actor-Network Theory perspectives (Lezaun, 2017), which
understand non—-human entities as actants that shape outcomes without

possessing consciousness or intention.

Within this framework, Al systems participate in creative processes by
influencing form, structure, and possibility spaces, even as humans retain
responsibility for meaning, selection, and evaluation. Creativity thus becomes
an emergent property of interaction rather than an intrinsic attribute of a

single agent.

This distributed view also helps reconcile participants’ seemingly
contradictory positions: Al is simultaneously perceived as non-creative in
an emotional sense and creatively impactful in practice. Such ambivalence
reflects not confusion, but a transitional cultural moment in which established

definitions of creativity are being renegotiated.
4.4 Design Thinking as an Interpretive Framework for Human—Al Creativity

Design thinking offers a particularly productive lens for interpreting these
findings. Core principles of design thinking, divergent ideation, iterative
prototyping, testing, and refinement, closely mirror the ways musicians
described working with Al systems. Algorithmic generation functions as
a form of rapid ideation, while human composers engage in evaluative
and interpretive convergence, shaping outputs according to aesthetic and

emotional goals.
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From this perspective, Al does not compete with human creativity but
amplifies the generative phase of the creative process. Musicians assume
roles analogous to designers, curating and refining machine—-generated
material within culturally meaningful frameworks. This reframing situates
musical creativity within broader design epistemologies and underscores the
relevance of design studies for understanding Al-mediated art.

Importantly, design thinking also foregrounds ethical responsibility.
Decisions about authorship, transparency, and cultural sensitivity are not
technical issues alone but design choices with social consequences. The
findings suggest that as creativity becomes increasingly hybrid, ethical literacy

must become an integral component of creative practice and education.
4.5 Implications for Music and Design Education

The reconfiguration of creativity identified in this study carries significant
implications for education. Participants’ emphasis on emotional authenticity
suggests that pedagogical approaches must continue to prioritize interpretation,
narrative, and embodied expression, even as students engage with Al tools.
At the same time, the growing role of Al in ideation and production highlights
the need for critical digital literacy, enabling learners to understand how

algorithms shape creative possibilities.

Integrating Al into music and design education should therefore focus
not on replacing traditional skills but on expanding creative repertoires.
Encouraging students to critically engage with Al-generated material, as
collaborators rather than passive consumers, can foster reflective, ethical,

and innovative practices.
5. Conclusion and Contributions

This study has examined how artificial intelligence is reshaping musical
creativity from the perspectives of listeners and professional musicians. By
integrating empirical data with theories of musical creativity, computational

creativity, and post-human agency, the research demonstrates that Al is
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neither a simple extension of human creativity nor its replacement. Instead,
it contributes to the emergence of hybrid creative systems in which agency,
authorship, and meaning are distributed across human and technological
actors.

The findings reveal that emotional authenticity and intentional originality
remain strongly associated with human creativity, while Al is valued for its
capacity to support ideation, experimentation, and technical production.
These dynamics suggest a redefinition of the composer’s role, from sole
originator to curator, mediator, and designer of creative processes. Creativity,
in this sense, is no longer located exclusively in the human mind but unfolds

through interaction, negotiation, and cultural interpretation.

Despite these contributions, the study presents certain limitations related
to sampling and participant variability. The inclusion of both musicians and
non-musicians, alongside a relatively broad age range (18-50), introduces
heterogeneity in terms of musical expertise and familiarity with artificial
intelligence technologies. These differences may shape how participants
perceive, interpret, and evaluate Al-generated music, potentially affecting
the comparability of responses across groups. Although analytical attention
was given to subgroup distinctions, the findings should be understood as
context-dependent rather than fully generalizable across populations. In
addition, varying levels of exposure to Al-mediated environments may have
influenced participants’ conceptualizations of creativity, particularly among
those less engaged with emerging technologies.

Contributions of the Study
This article makes four key contributions:

1. It provides empirical evidence for a hybrid model of musical
creativity, grounded in audience and professional perceptions.

2. It extends existing theories of musical creativity by integrating human-

centered, computational, and post—-human perspectives.
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3. It positions design thinking as a valuable interpretive framework for
understanding Al-mediated creative practices in music.

4. It offers pedagogical insights for music and design education in

contexts where Al is increasingly embedded in creative work.

Building on these limitations, future research should explore more
controlled or stratified sampling strategies, focusing on specific populations
(e-g-, professional composers or digitally native listeners), and consider
longitudinal approaches to examine how perceptions of Al-generated music
evolve with increased exposure and technological familiarity. By engaging
with these questions, scholars and practitioners can better navigate the
evolving landscape of creativity in an age of intelligent machines, ensuring
that technological innovation continues to enrich, rather than diminish, the

human meaning of music.
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The Transformative Power of Language in Shaping Life and
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Abstract

Language is never just a catalog of facts; it pulses as a current that shapes
the mind, the self, and the shared stage of society. This article wanders
through the ways words serve as hammers, chisels, and, in a mythic
vein, as “spells” able to bend communal experience. Leaning on linguistic
relativity, speech act thinking, and theories of reality built in conversation,
the article tracks through historical and anthropological scenes of rite speech
alongside twenty first century uses in self-talk, affirmations, manifestation
work, coaching, and therapy. Empirical research threads in to reveal how
language steers cognition, action, and result, though counterpoints and
limits mark ethical, cultural, and material edges of verbal power. The article
ends by arguing that words stay both emblematic and generative, wielding

effect when used with care.

Keywords: language, linguistic relativity, performativity, affirmations, social
construction, speech act theory, cognitive psychology, framing,

manifestation, incantation, coaching.
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1. Introduction

People often see language as a plain pipe for messages, a code of signs
that mirrors the world. But words are never plain. They steer notice, frame
sense, and mold thought. Picture simply speaking to a child, “You are
capable” instead of “You are not lazy”. Both lines send a signal, yet the first
builds belief in strength while the second pushes away sloth, proving that
speech molds identity very deeply.

Across ages, cultures have noted that language has been doing real work.
Ancient Egyptians carved guarding spells on tomb walls, Vedic singers voiced
mantras to nudge cosmic order, and Abrahamic lore lifted up a universe born
through sacred speech. Current psychology repeats the theme with self-talk,
affirmations, and narrative therapy, showing that utterance can guide feeling,

thought, and action.

This paper looks at language as a creative force; seeing words as tools
and as metaphorical spells that can shape both personal and shared worlds.
The argument stands on three pillars: (1) linguistic and cognitive ideas that
show how language steers thought, (2) historical and anthropological cases
that reveal the performative and ritual role of speech, and (3) data from
psychology and practice that prove the power of language.
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The study addresses several research questions:
1. How can language mold thought and perception?

2. In which ways might words act as forces for personal growth and
communal change?

3. Which past and present practices animate the idea of words as “spells”?

4. What limits and moral concerns arise when using language as a creative
engine?

By weaving theory with research and hands on work, the paper argues that
language is more than description; it actively brings realities into being with
remarkable power.

2. Theoretical Foundations

Any claim that words behave like forces, tools, or even “spells” requires firm
and clear theoretical ground. If not, the idea can slide into empty metaphor.
Luckily, several well-established frameworks in linguistics, philosophy and
sociology supply that needed firm base. Theories of linguistic relativity,
speech acts, and the social construction of reality all, in different ways, show

that words are not passive labels but energetic makers of human life.
2.1 Linguistic Relativity: The Sapir—-Whorf Hypothesis

The notion that speech molds cognition is best known through the Sapir-
Whorf hypothesis. Edward Sapir (1929) asserted that “human beings do
not live in the objective world alone... but are very much at the mercy of
the particular language which has become the medium of expression for
their society” (p. 209). His pupil, Benjamin Lee Whorf (1956), pushed the
point further, contending that a language’s grammatical frameworks and

classification systems steer routine modes of thinking.

In its most forceful version, this perspective which is often labeled linguistic
determinism, claims that individuals remain confined by the conceptual limits

of their mother tongue. As an example, Whorf examined Hopi and suggested
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that its speakers grasped time in a manner unlike English users because
Hopi omits particular tense contrasts (Whorf, 1956). Although later research
has challenged, and in many instances, rejected Whorf’s more stringent
assertions (Pinker, 1994), a softer reading, linguistic relativity, still retains

traction.

Contemporary studies give strong backing to this milder view. Boroditsky
(2001), for example, showed that speakers of different tongues sort and
recall spatial ties in distinct ways, depending on whether their speech uses
absolute or relative spatial terms. In the same vein, work on color vision finds
that users of languages with richer color sets judge hues faster (Winawer et
al., 2007). All these results point out that language guides mental activity

even if it is not totally dominated by it.

Within this paper, linguistic relativity means that words do more than tag
reality: they nudge speakers to notice some parts of life and overlook others.
The pull is gentle yet steady, shaping all kinds of acts, from how we mark
time to how we place blame. Think about this case: English speakers often
say “He broke the vase,” even if the break was a mishap, while Spanish
speakers may say “The vase broke itself.” Studies confirm that these grammar
habits sway how people recall events and pin down responsibility (Fausey &
Boroditsky, 2010). In that way, the very frame of language steers sight and
moral sense, working almost like a spell that guides attention and thought.

2.2 Speech Act Theory: Words as Deeds

If linguistic relativity shows that language shapes how we see the world,
speech act theory shows that language is also a form of doing. In his landmark
lectures How to Do Things with Words, J. L. Austin (1962) claimed that
many sentences are not about describing reality but about making something
happen. Uttering “I apologize,” for instance, does not report an apology, it
performs it. In the same way, when a judge states “I now pronounce you

guilty,” the words themselves alter a person’s legal standing.
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Austin broke speech into three linked layers:
*The locutionary act (the mere act of uttering words),

*The illocutionary act (the speaker’s intended force, such as a promise or
an order),

*The perlocutionary act (the results the words bring about, such as

persuasion or fear).

Building on Austin’s work, John Searle (1969) set out a map of illocutionary
acts: assertives, directives, commissives, expressives, declarations. The

catalog shows that speech carries many social tasks at once.

This view matters because it frames words as engines that generate facts.
A marriage is absent until someone pronounces two partners as lawfully
wedded. A statute remains vapor until it is voiced in the right chamber and
form. In such moments, words invent realities that were not there a breath
earlier. Even in casual talk, speech acts braid ties, duties, and hopes. “I’ll
call you tomorrow” installs a web of expectation and, if the phone stays
silent, there might be a feeling of disappointment.

The performative side of language fits neatly with the image of words as
spells. A ritual incantation is said to twist the world; a speech act plainly
does. The gap lies in culture rather than in force: in law, politics, or religion

we accept the power of utterance, while in magic we dramatize it.
2.3 The Social Construction of Reality

Although linguistic relativity and speech act theory focus on cognition and
on what utterances do, sociology adds an institutional angle to language.
In the landmark volume The Social Construction of Reality, Berger and
Luckmann (1966) claim that reality is collectively built and kept alive through
continuous processes of externalization, objectivation, and internalization. At

the core of these movements we find language.
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They view language as the paramount “sign system” since it lets humans
exchange meanings and convert them into public social facts. When a
sufficient number of people decide to regard an item as real, money or
marriage or nations, the item weaves itself into everyday life. This decision
is carried forward and anchored through language: through constitutions,
contracts, myths, and countless casual chats that keep institutions “real”.

Think about money: a paper sheet is valueless alone, but when the crowd
tags it a “ten—dollar bill,” it becomes a medium of trade and a store of value.
Likewise, national frontiers are unseen lines until people draw them, name
them, and defend them in speech. Berger and Luckmann (1966) say that
if we lack shared language categories, no lasting social reality exists, only

brief personal moments.

From this view, language is not merely a tool for private thought or talk,
but the scaffolding that holds up social worlds. It is the path through which
institutions gain legitimacy and identities get assigned. Words such as

“citizen,” “criminal,” or “refugee” do more than label people, they place them
inside webs of rights, duties, and power. Thus, language forms social reality
in a fashion that can rival, and sometimes even outshine, the supposed

mystical force of spells.
2.4 Synthesis

Seen together, these three ideas meet in a striking point: language makes
reality at many layers. The Sapir-Whorf idea shows that words guide what
we see and think. Speech act theory adds that spoken lines work like deeds,
setting up fresh states of things. The social construction of reality shows how

shared talk upholds full institutions and cultures.

The meaning is plain: whenever we speak, we do more than pass along
facts. We join in acts of making, shaping lone minds, shared ties, and
common worlds. If words feel like spells, it is because they work with equal
power: calling, binding, and changing realities both gently and deeply.
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3. Words as Tools for Shaping Reality

If the earlier section laid out the theoretical stage where words perform as
creative powers, this one exposes their felt and mental effects. Past mere
theory and linguistics, words guide how people read events, steady feelings,
and shape the self. Accordingly, language is more than a channel of talk, it
is a mental and emotional kit, a set of tools by which humans build, adjust,

and remake what they call real.
3.1 The Psychology of Self-Talk and Affirmations

Among the quickest paths by which language molds experience lies self-
talk, the private conversation people maintain with themselves. For decades,
psychologists have noted that this covert speech may bolster or erode well-
being and performance. Positive self-talk has correlated with lower stress,
stronger coping, and sharper athletic output (Tod et al., 2011), whereas
negative self-talk tends to amplify anxiety, self-doubt, and depressive

rumination (Ingram, 1990).

The mechanism behind this effect is obvious. Through shifting attention,
coloring emotion, and steering behavior, self-talk sets in motion expectations
that often fulfill themselves. Picture an athlete on the brink of competition:
if the inner line reads, “I always choke under pressure,” anxiety surges, and
missteps grow more probable. Swap the script to “I’ve trained for this, | am
ready,” in this case, the nervous system settles, focus sharpens, success

becomes attainable (Hatzigeorgiadis et al., 2009).

Affirmations function as purposeful strain of positive self-talk. Derived
partially from Steele’s self-affirmation theory (1988), these statements shore
up central values or aspirational identities. Data reveal that self-affirmations
cushion people against stress, sharpen problem-solving under strain, and
widen receptivity to unsettling information (Creswell et al., 2005). Though
critics may dismiss them as breezy slogans, their documented impact shows
how selected words can reorganize perception and action much like a device

for redirecting mental power.
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3.2 Cognitive Framing and Priming

If self-talk reveals how utterances mold inner moods, research on framing
and priming shows how word choice sways group vision. Framing is simply
the package: it spotlights some details yet leaves others in shadow. George
Lakoff (2004) famously noted that political speech leans on frames, so
calling a tax reduction “tax relief,” for instance, treats taxation as an ailment

and gently tilts public attitudes toward government spending.

Frames truly count because they quietly guide how problems are grasped,
and in turn how choices get made. Kahneman and Tversky’s (1984) classic
prospect theory dramatically showed that people pick differently when the
very same facts are seemingly framed as gains or losses even if nothing
else changes. A routine medical procedure labeled “saving 80% of patients”
is clearly favored above one labeled “killing 20% of patients,” though the
statistical chance is identical in each case. The wording alone nudges
perception, judgment and action.

Priming works in a similar yet quiet way. A brush with certain words or
ideas nudges later behavior outside awareness. For instance, Bargh, Chen,

and Burrows (1996) showed that people who saw words tied to old age, such

LT ” o,

as “Florida,” “bingo,” “wrinkle”, walked more slowly, almost acting out the
image. Although many priming results have met trouble in new replications
in recent years (Yong, 2012), still, the core point stands: words and ideas

leave mental traces that steer later thought and deed below the radar.

In both framing and priming, language acts like a lens. It turns some
schemas bright and leaves others dim, so words steer what people notice,
how they judge it, and what they do. The effect goes beyond description

because language builds the arena where thinking and action take place.
3.3 The Power of Narrative in Shaping Identity

Besides lone words or short phrases, longer frames like stories also shape

what feels real each day. Narrative psychology says humans are “storytelling
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animals” (McAdams, 1993). Instead of facing life as random chaos, we
patiently braid events into tales that tell us who we are, where we have been,

and where we hope to go tomorrow.

Such tales do more than list facts, they pick, stress, and sort scattered
details into a pattern that feels right and rings true. One event, say a job
loss, might be framed as total ruin, bleak and final, or as the first step on a
bold new path of growth. The narrative chosen steers self- understanding,

resilience, and later acts.

McAdams (2001) calls identity an “internalized and evolving life story” that
grants coherence and direction. Such narrative identity gets stitched and
restitched in language: the phrases we choose for yesterday and tomorrow
loop back to color who we believe we are now. Crucially, storytellers never
spin alone and instead lean upon cultural blueprints: redemption plots, victim
plots, hero’s quests, all waiting in the social toolkit. Language, therefore,
supplies the raw stuff and the guiding frame inside which selves take shape.

Narrative works at the collective scale as well. Nations, faith communities,
and protest movements weld themselves together through shared sagas of
birth, ordeal, and ultimate fate. These joint stories firmly confer meaning,
sanction structures, and spark mobilization. So potent tales wield a binding

force that knits society and steers its unfolding path.
3.4 Words as Tools: A Synthesis

Across these fields, the idea of words as tools is more than figurative.
Like hammers or chisels, speech can be used with care or force, building
or wrecking. Self-talk hands each person a kit to steer thought and feeling.
Framing and priming act like mental levers that nudge sight and choice.
Stories are capable of stitching events into patterns that hold up identity and
kinship.

In all these moments, words do not sit back and mirror the world, they

step in and mold it. They swiftly tug attention, frame memory, spark feeling,
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and drive doing. Their reach is concrete, not airy, shaping results in mental
health, politics, schooling, public policy, and national pride.

Seen in this light, the image of language as a spell sounds less like myth.
Like a spell, words can call up courage, chase off gloom, or tie people to
vows. But unlike in tales, their force lives not in secret chants but in cognitive
gears through which language moves. To swing words is to swing tools that

carve inner and outer worlds together.
4. Words as Incantations or “Spells”

Language has always carried with it an aura of enchantment. Across eras
and many cultures, words have not simply mapped reality, but have been
held as energies able to twist it. This belief that words can press power on
the world sits at the core of the notion of language as incantation or “spells.”
Though modern science turns from considering language as blunt magic,
anthropology, history, and living cultural habit show that the border between
speech and charm stays thin. Words still act as charged signs of power,
whether inside rituals, within religion, or through the secular zones of self—

help and manifestation.
4.1 Historical Roots of Magical Language

In the ancient world, speech was thought to carry inherent might. Egyptian
priests carved formulas on tomb walls, they were sure that spoken lines
could steer the departed through the perilous halls of the afterlife (Assmann,
2001). In Mesopotamia, too, people used incantations to banish disease,
guard against demons, or awaken fertility. Here, the force of language lay
not in argument but in sheer performance: to speak the spell meant to make
it real.

The Hebrew Bible keeps this vision alive. In Genesis, creation arrives by
command: “Let there be light,” and light appears (Gen. 1:3, New Revised
Standard Version). Later worship and mysticism kept the same logic beating

in prayer. Early Christian writers likewise trusted the transforming voice,
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most clearly in rites like baptism or the Eucharist, where saying the right
words brought spiritual shift.

Beyond the Abrahamic sphere, echoes abound. In Vedic India, mantra was
a pulse tuning the mind to cosmic rhythm (Staal, 1989). Many Indigenous
nations of the Americas held that ritual songs could summon spirits, bend
clouds, or mend bodies. Bronistaw Malinowski (1935) reported that in the
Trobriand Islands, magical verses were treated with grave care. Reciting
them correctly mattered as much as hoeing gardens or shaping canoes
because the harvest depended on them. Taken together, these cases reveal
a shared insight: across civilizations, words served as working tools of power,

binding mortals to the unseen. 57
4.2 The Anthropology of Incantation

Anthropological studies of magic give clearer clues about why people think
spells work. Malinowski (1935) noted that magic, words included, appears
where outcomes feel shaky: sailing the risky open sea, sowing crops that
storms may ruin, or treating diseases that no one can predict. When practical

control fades, ritual talk moves in and hands back a sense of power.

From a functionalist view, spells do not work like machines but inside
minds and within groups. Saying a charm calms nerves, tightens group
bonds, and cuts fear, which in turn can lift the odds of success. The force
of such words sits partly in shared trust: if a community holds the belief that

speech matters, then voicing it steers hopes, habits, and lived reality.

Claude Lévi-Strauss (1963) pushed the idea further, saying that incantations
act through symbols to reshape pain. His noted case is the Cuna shaman’s
curing chant, where the patient’s sickness is recast inside a mythic tale.
By weaving private hurt into a wider cosmic plot, the chant rearranges
awareness, giving both mental ease and social sense. In this way, spells
are not foolish, but deeply human tools for facing doubt, nourishing hope,

and making meaning.
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4.3 Modern Reinterpretations: Affirmations and Manifestation

While modern secular cultures shy away from overt magic, faith in
the power of language lives on in subtle ways. The self-help and “law
of attraction” movements stand as a proof of this thread. Books such as
The Secret (Byrne, 2006), spread the notion that affirmations and mental
pictures can pull in desired results: wealth, health, relationships, by syncing
thought and speech with the universe’s energy. Skeptics call the promises
pseudoscience, yet the practice shows a fresh spin on the mystical view:

words acting like spells that mold reality.

Psychologists point out that such routines can work, even with the mystic
gloss peeled off. Affirmations and manifestation rituals echo old spells,
handing users a set wording for naming desire, boosting drive, and guarding
hope (Critcher & Dunning, 2015). In that overlap, the secular and the
uncanny meet, and spoken language stays a compass steering experience
toward what could be.

Digital spaces also hum with faint incantations. Loops of viral hashtags,
catchy slogans, and meme ready mantras act like present day spells that
rally attention and mold culture. Say “Me Too” or “Black Lives Matter,” and
the phrase both states a truth and does a deed, because in each repetition

a fresh social reality takes shape.
4.4 Words as Ritual Acts of Power

What ties ancient incantations to modern affirmations is the shared sense
that words never merely move data, they stage rituals of force. Whispered in
the dark, shouted in chorus, or tapped into a glowing feed, words do things.
They spark faith, steer habits, and harden a group’s picture of what could
be.

Viewed through anthropology, the persistence of this belief is unsurprising.
People hunger for control when the future wobbles, and because language

is symbolic and shared, it gives a kind of power almost anyone can reach.
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A phrase cannot tweak gravity, yet it can tilt perception and motion, and that
tilt circles back to change the concrete world.

To name language a “spell” is to admit its performative, ritual, and
shapeshifting sides. Even in a century ruled by science and doubt, speech
still acts as human enchantment; ordinary sounds filled with uncommon
force.

5. Applications in Goal Achievement

If language can mold perception and spin realities, its reach stretches far
past mere philosophy. Words shift into practical tools; they are resources
that people wield to chase goals, build resilience, and even reshape lives.
In this section, we explore how the “spells” of language act in daily settings:
affirmations and manifestation habits, coaching and therapy strategies, along

with solid cases gathered from research and practice.
5.1 Affirmations and Manifestation Practices

Among the most common ways language tries to shape reality is through
affirmations. Affirmations are short, repeated lines meant to strengthen
chosen beliefs or results. These affirmations are a modern cousin to old
ritual chants, focused not on spirits but on the quiet mind within. A person
might, at dawn, tell themselves “I am capable of handling challenges” or I
attract opportunities for growth.”

Studies show that self-affirmations can reduce stress and sharpen
problem-solving when pressure rises (Creswell et al., 2005). When people
restate core values, they face threats with more flexibility, keeping both
perspective and drive. The mechanism is psychological, not mystical: the

practice widens self-concept and eases defensiveness.

The more arcane habit known as “manifestation” picks up this idea and
stretches it further. Grounded in the “law of attraction,” it asserts that saying
or picturing a goal helps calling it into life (Byrne, 2006). Evidence for the
grand metaphysical claim is thin, yet devotees often report sharper goals and
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stronger drive. So, manifestation ends up looking less like sorcery and more
like disciplined goal—setting, with language acting as anchor and compass.

5.2 Coaching and Therapy

Spoken and written words likewise occupy a vital place in fields like life
coaching, psychotherapy, and counseling. Within cognitive—behavioral
therapy (CBT) clients are taught to spot and dispute harsh inner monologues.
Statements such as “l always fail” or “I’m worthless” get recast with kinder,
useful wording, altering thought routes and emotional reactions (Beck,
2011). In this way the very act of therapy resembles “spell-breaking”: it
pulls apart damaging stories people inhabit and swaps them out for stronger
and uplifting scripts.

In solution—focused brief therapy (SFBT), the spotlight rests on crafting
fresh stories about what might be coming next. Instead of dissecting troubles,
clients are invited to voice the futures they want, often nudged by set phrases
like the “miracle question” (“Suppose tonight a miracle happened and your
problem was solved. How would you notice?”). Once these imagined scenes
are spoken and thickened, people start to step into them. As a result, actions
shift and life moves toward the possibilities that have been spoken aloud (de
Shazer et al., 2007).

Coaching, though not a clinical arena, draws on parallel techniques.
Coaches lean on affirmations, clever reframes, and pointed questions so
clients can state aims and push past old limits. Saying a hope out loud in
session can alter it on the spot; turning a foggy wish into a solid target.
Words are capable of lifting people; their generative spark lights up change,

feeding growth and accomplishment.
5.3 Case Studies and Research Examples

The real power of language is evidenced across many fields. In sports
psychology, athletes often use self-talk to steady and lift performance. A

systematic review by Tod, Hardy, and Oliver (2011) reported clear proof that
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instructional and motivational self-talk boosts outcomes in strength, endurance,
and precision tasks across a range of sports settings and drills. Competitors
who voice cues such as “stay focused” or “push through” are not just naming
a state of mind, they are sculpting it in real time.

In the context of organizations, how leaders linguistically structure and mold
their speech makes a huge difference. research shows that using positive
and encouraging expressions, leaders can stir motivation, guide teamwork
rhythms, and mold the atmosphere that pulses through the workplace each day.
Empirical studies of charismatic leadership show that vision—driven, values—
based communication fosters greater employee engagement and commitment,
resulting in enhanced performance outcomes (Shamir etal., 1993). So, words
become a potent thread that does not only link people to a common purpose

but also binds them to one another as well.

In medicine too, the force of language stays plainly visible. Placebo research
shows that how physicians speak can alter patient outcomes and treatment
paths. The upbeat framing that highlights recovery and resilience instead of
danger lits patient satisfaction and even bodily responses (Benedetti, 2009).
Again, spoken phrases can sculpt both inner feelings and outer facts alike.

5.4 The Mechanism: How Words Achieve Goals

What ties these varied endeavors together is the insight that language steers
both attention and conduct. When individuals chant affirmations, reshape
self-talk, or sketch future scenarios, they are in fact coding their mental and
emotional circuits. Focus moves toward possibilities rather than impediments

and feelings settle; as a result, actions synchronize with the goals voiced.

This entire process echoes the logic of ceremonial utterance. Much as an old
spell was trusted to summon harvests or fend away sickness, today’s verbal
disciplines aim to yield chosen results, not by bending nature directly but by
shifting the speaker’s stance toward it. Words spark concentration, assurance,
and shared momentum, and those forces produce concrete effects.
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5.5 Ethical Considerations

Still, putting words to work sparks moral puzzles. Coaches and therapists
tread a narrow ridge, seeking to lift clients with affirmations while avoiding
the trap of wishful fantasy. In the same vein, profile manifestation schools
may prey on people by dangling visions of gain that demand no effort. To
keep the creative charge of language honest, practitioners need to anchor
work in evidence—based practice, wielding speech for empowerment without

inflating reach.

Those fields that use speech in goals pursuing show plainly that words act
as a generative force. An athlete chanting a cue before the jump, a patient
calmed by a doctor’s phrasing, an affirmation murmured in the mirror, a
chant rising through a march, each scene puts language in gear, even in
spell mode, guiding behavior and tinting reality. These examples remind us
that speech is never neutral, it always makes something, whether inside one

mind or across a shared dream.
6. Criticisms and Limitations

The idea that words act like tools or sometimes like spells that shape
perception and reality is appealing, yet it remains debatable. In every
occasion where the transformative effect of affirmations or the performative
punch of language is described, skeptical voices warn against exaggeration,
misapplication, or outright pseudoscience. A careful inquiry must treat these
critiques with respect, acknowledging both the strengths and the boundaries

of the “words as spells” metaphor.
6.1 Skeptical Perspectives

Skeptics frequently say that bold claims about the power of language
crumble into little more than a placebo. For instance, if someone reports
feeling healthier or braver after chanting affirmations, critics can argue
that the lift does not come from the syllables but from expectation and

belief (Kirsch, 1997). The benefit is real, they admit, yet they recast it as a

116



~ -

psychological side effect rather than a proof of built in linguistic force.

In addition, large followings around the “law of attraction” have drawn
charges of pseudoscience. Declaring that people can pull money, romance,
or vitality toward themselves solely by uttering or picturing wants tempts
us to ignore the tangled mesh of social, economic, and biological forces at
work. Ehrenreich (2009), writing against the cheerfulness industry, points
out that such doctrines may heap unfair blame on those who struggle due
to the idea that misfortune is simply a payback for “not thinking positively
enough.” That scolding impulse exposes the ethical danger in overstating

speech’s power.
6.2 The Gap Between Symbolic and Material Reality

Another key limit appears when we try to distinguish a symbolic life from
material reality. Words can guide sight, shape self, move habit, yet they do
not bend physics or the facts outside the mind. Someone may repeat rich
man mantras each dawn, but without real steps or funds, no bright talk will
fill a bank. In the same way, reciting a holy line cannot stop a storm or heal

grave illness if medicine stays unused.

Scholars warn us not to mix the spell like strength of speech with blunt
material cause. Berger and Luckmann’s (1966) idea of socially produced
reality often gets stretched this way: social things such as rules or offices
rise in speech, yet matter like gravity or disease refuses a purely verbal
makeover. Language can filter our meeting with the material realm, but it

cannot delete its steady limits.
6.3 Cultural and Contextual Variability

The force of words hinges on culture. A chant rich with meaning inside one
tradition can sound strange or empty in another. The success of affirmations
or of therapeutic reframing shifts with each person’s beliefs, shared values,
and past experiences. For example, self-affirmations that praise personal

victory often strike a chord in Western settings, yet they may fall flat in
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collectivist worlds where the self is bound to others (Heine et al., 1999).

This reliance on context unsettles blanket claims about what language can
create. Words carry weight, yet that weight depends on belief, culture, and

social frames.
6.4 Risks of Manipulation

Another obstacle comes from how easily linguistic strength can be turned
toward harm. If words build the world, the same tools may serve manipulation
just as they fuel liberation. Propaganda, flashy advertising, and charged
political speech all remind us, in sobering fashion, that language can twist
facts, spark bias, or lock in rule firmly. The “spell” of words, therefore, may
glow with light yet also brood with shadow inside.

Scholars in critical discourse analysis reveal that words which look
neutral bear ideology, quietly shoring up stratified structures (Fairclough,
1992). Phrases such as “collateral damage” veil grim battlefield blood, while
cries of “law and order” smuggle subtle racial scripts. These cases warn

against celebrating verbal potency without fully facing its tangled moral edge.
6.5 The Balance Between Enthusiasm and Caution

In the end, seeing words as spells helps most when we treat the idea as
a metaphor rather than literal mechanism. Language does make things,
shapes thought, affects one’s self, and a whole community, yet it is not
almighty. Noting of what it can and cannot do brings a sharper grasp. Words
may lift us, yet they cannot stand in for action; they can soothe, but cannot
replace medications; they can give hope, yet they can still misguide if not
well used.

It is significant to mention that maintaining balance protects us from two
major mistakes: On one hand, reductionism, which ignores language’s power
to change minds and realities; on the other hand, exaggeration, which treats
language as a super power that can do miracles. Between those edges

stretches a lush and varied field where language is not dead, not almighty,
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yet still, highly significant for us.

Objections and limits tell us again that language, though creative, still
sits inside edges. lts effects exist, yet they pass through mind, culture, and
concrete facts. When we avoid both shrugging and exaggerating, we can
clearly see the quiet, local ways words shape lives. Like spells, they stir and
draw focus, but their force rests on faith, setting, and joined deeds. Seeing

these edges does not shrink the power of words; it makes it plain.
7. Conclusion

Language, often seen as nothing more than a way to pass messages,
turns out under careful sight to be far from a plain tool. As this paper has
shown, words do not only map reality, they also help make it. From temple
chants of old to pep talks of today, language keeps appearing as a force that
guides how people and groups see, judge, and move in the world. Calling
words “spells” is no flight into mystic fog, it is a clear nod to their power to
produce.

Studying language as a maker of things asks us to tilt our view. It presses
us to notice that each remark has heft, that the tales we live inside count, and
that our common talk helps raise the very rooms we dwell in. In psychology,
this insight lifts the status of talk— based methods in therapy and in daily
care of the self. In coaching, it spotlights the way well-chosen phrases can
unbolt hidden ability. For personal growth, it warns that minding our words,
both the silent chatter and the speech that escapes, cannot be parted from

minding our lives.

Seen this way, we are all modest magicians, tossing spells not with sticks or
smoke but with sounds and tales. The magic stays human, not otherworldly,
in the knack words have to bend minds, knit bonds, and frame nations.
When we speak, we act; when we listen, we change. To grasp this is to bear
responsibility for the worlds our words are continuously calling into form.
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